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	TERM 1
	TERM 2
	TERM 3

	Revisit
Revision of Reception work
· all letters of the alphabet and the sounds which they most commonly represent
· consonant digraphs and the sounds which they represent
· the process of segmenting words into sounds before choosing graphemes to represent the sounds

	Revisit
· the process of segmenting words into sounds before choosing graphemes to represent the sounds
· words with adjacent consonants 
· vowel digraphs and trigraphs which have been taught and the sounds which they represent

	Revisit
· words with adjacent consonants 
· vowel digraphs and trigraphs which have been taught and the sounds which they represent


	
	Plurals
Adding s and es to words (plural of nouns and the third person singular of verbs)
	Compound words
football, playground, farmyard, bedroom, blackberry

	Adding the endings –ing, –ed and –er 
to verbs where no change is needed to the root word:
hunting, hunted, hunter, buzzing, buzzed, buzzer, jumping, jumped, jumper
	Adding –er and –est 
to adjectives where no change is needed to the root word:
grander, grandest, fresher, freshest, quicker, quickest
	Adding the prefix un-
unhappy, undo, unload, unfair, unlock

	Year 1 phonics
Apply phase 2 & 3

Teach
Phase 4 - adjacent consonants
Phase 5 - vowel digraphs and trigraphs



	Year 1  phonics
Apply phase 2, 3 & 4

Teach
Phase 5 - vowel digraphs and trigraphs
The /v/ sound at the end of words: have, live, give

	Year 1 phonics
Apply phase 2, 3, 4 & 5

Teach
New consonant spellings ph and wh

	Common exception words
the, a, do, to, today, of, said, says, are, were, was, is, his, has, I, you, your, they, be, he, me, she, we, no, go, so, by, my, 
	Common exception words
Days of the week
here, there, where, love, come, some, one, once, ask, friend, school, put, push, pull, full, house, our
	Common exception words



	Strategies at the point of writing 
Teach, practise and apply spelling strategies at the point of writing using Have a Go strategies:
•	Segmentation
•	Using a GPC chart
•	Using, word banks, the environment

	Strategies at the point of writing
Teach, practise and apply spelling strategies at the point of writing using Have a Go strategies:
•	Segmentation
•	Using a GPC chart
•	Using, word banks, the environment
•	Which one looks right?

	Strategies at the point of writing 
Teach, practise and apply spelling  strategies at the point of writing using Have a Go strategies:
· Segmentation
· Using a GPC chart
· Using, word banks, the environment,
· Which one looks right?

	Proofreading
After writing, teach pupils to:
· Check writing for mistakes in tricky words
	Proofreading:
After writing, teach pupils to:
· Use a word bank or environmental print to check their spelling 
· Check writing for mistakes in tricky words
	Proofreading
After writing, teach pupils to:
•	Use a word bank or environmental print to check their spelling 
•	Check writing for mistakes in tricky words


	Learning and practising spellings
Teach children how to learn and practise spellings
· Rainbow write
· Division of words into syllables
	Learning and Practising spellings
Teach children how to learn and practise spellings
· Look, Say, Cover, Write, Check
· Saying the word in a funny way

	Learning and practising spellings
Teach children how to learn and practise spellings
· Look, Say, Cover, Write, Check
· Rainbow write
· Saying the word in a funny way
· Division of words into syllables





Year 2
	TERM 1
	TERM 2
	TERM 3

	Revisit
Phase 5 GPCs as required by pupils
	Revisit
The /l/ or /əl/ sound spelt ‘-le’ at the end of words

	Revisit
The possessive apostrophe (singular nouns)


	
	Apostrophe
The possessive apostrophe (singular nouns) Apostrophe for contractions (can’t, didn’t, hasn’t, it’s, couldn’t, I’ll, they’re)
	Apostrophe
The possessive apostrophe (singular nouns)


	
	Suffixes
Adding endings ‘-ing-, ‘-ed’, ‘-er’, ‘-est’, ‘-y’ to words ending in ‘e’ with a consonant before it Adding ‘-ing-, ‘-ed’, ‘-er’, ‘-est’ and ‘-y’ to words of one syllable ending in a single consonant letter after a single vowel letter
Adding ‘-es’ to nouns and verbs ending in ‘y’ The suffixes ‘-ful’ , ‘-less’ and ‘-ly’
Words ending in ‘-tion’
	Suffixes
Adding endings ‘-ing’, ‘-ed’, ‘-er’, and ‘-est’ to words ending in ‘y’
The suffixes ‘-ment’, ‘-ness’,




	Homophones
Introduce Year 2 homophones when relevant. (example homophones: see/sea, be/bee blue/ blew, bear/bare, flour/flower, hear/here, whole/ hole, one/won, sun/son, no/know, night/knight, to/too/two)
	Homophones and near homophones quite/quiet, night/knight, new/knew, not/knot, they’re/there/their and others as relevant

	Homophones
Revision of all homophones taught so far


	Year 2 phonics
The sound /dʒ/ spelt ‘-ge’ and ‘-dge’ at the end of words, and sometimes spelt as ‘g’ elsewhere in words before ‘e’, ‘i’ and ‘y’.
The /s/ sound spelt ‘c’ before ‘e’, ‘i’ and ‘y’
The /n/ sound spelt ‘kn’ and (less often) ‘gn’ at the beginning of words

	Year 2 phonics
The /aɪ/ sound spelt ‘y’ at the end of words The /i:/ sound spelt ‘-ey’
The /r/ sound spelt ‘-wr’ at the beginning of words
The /ɒ/ sound spelt ‘a’ after ‘w’ and ‘qu’ The sound /ʒ/ spelt ‘s’

	Year 2 phonics
The /l/ or /əl/ sound spelt ‘-el’ at the end of words
The /l/ or /əl/ sound spelt ‘-al’ at the end of words
The /l/ or /əl/ sound spelt ‘-il’ at the end of words (unusual spelling)
The /ɔ:/ sound spelt ‘a’ before ‘l’ and ‘ll’ The /ɔ:/ sound spelt ‘ar’ after ‘w’
The /ʌ/ sound spelt ‘o’
The /ɜ:/ sound spelt ‘or’ after ‘w’

	Common exception words
/aɪ/ sound spelt ‘i’ in common
exception words: find, kind, mind, behind, child (children), wild, climb as well as others as needed by pupils.

	Common exception words
Examples include: most, only, both, could, would, should, move, prove, improve and others as needed by pupils
	Common exception words
All Year 2 words not taught so far


	Strategies at the point of writing Teach, practise and apply spelling strategies at the point of writing using Have a Go strategies:
· Segmentation
· Using a GPC chart
· Using spelling journals, word banks, the environment, a working wall.
· Word sort
· Which one looks right?
	Strategies at the point of writing
· Have a go
· Using the working wall to find correct spellings of high frequency and common exception words
· Using an alphabetically-ordered word bank

	Strategies at the point of writing Teach, practise and apply spelling strategies at the point of writing using Have a Go strategies
· Introduce individual Have a Go sheets if not established already
· Teach using analogy to spell a word you don’t know


	Proofreading
After writing, teach pupils to:
· Use a reliable source (word bank, environmental print) to check their spelling at the proofreading stage.
· Check writing for mistakes in common exception/tricky words.
· Ensure that guidance on marking is used to support children’s proofreading.

	Proofreading:
After writing, teach pupils to:
· Use a reliable source (word bank, environmental print) to check their spelling at the proofreading stage.
· Check writing for mistakes in common exception / tricky words.
· Use dictionary skills
Ensure that guidance on marking is used to support pupils’ proofreading.
	Proofreading
After writing, secure routines for proofreading:
· Use a reliable source (word bank, environmental print and dictionary) to check their spelling at the proofreading stage.
· Check writing for mistakes in common exception or tricky words.
· Ensure that guidance on marking is used to support pupils’ proofreading.

	Learning and practising spellings
Teach children how to learn and practise spell- ings including words taught in new knowledge, common exception or tricky words and individual target words.
· Identify the tricky part of the word
· Segmentation strategy
· Look, Say, Cover, Write, Check
· Rainbow write
· Saying the word in a funny way

	Learning and Practising spellings
· If not already introduced, introduce the use of spelling journals.
· Focus on learning of knowledge and patterns taught this term
Remind pupils of the following strategies:
· Segmentation
· Look, Say, Cover, Write, Check
· Using mnemonics
· Saying the word in a funny way
	Learning and practising spellings
· Secure learning routines with resources, for example spelling journals or environmental print.
Remind pupils of the following strategies:
· Writing in the air
· Tracing over the word
· Rainbow writing
· Look, say, cover, write, check




Learning and practising spellings
	





Look, say, cover, write, check
	
This is probably the most common strategy used to learn spellings.
Look: first look at the whole word carefully and if there is one part of the word that is difficult, look at that part in more detail.
Say: say the word as you look at it, using different ways of pronouncing it if that will make it more memorable.
Cover: cover the word.
Write: write the word from memory, saying the word as you do so.
Check: Have you got it right? If yes, try writing it again and again! If not, start again – look, say, cover, write, check.

	





Trace, copy and replicate
(and then check)
	
This is a similar learning process to ‘look, say, cover, write, check’ but is about developing automaticity and muscle memory.
Write the word out on a sheet of paper ensuring that it is spelt correctly and it is large enough to trace over. Trace over the word and say it at the same time. Move next to the word you have just written and write it out as you say it. Turn the page over and write the word as you say it, and then check that you have spelt it correctly.
If this is easy, do the same process for two different words at the same time. Once you have written all your words this way and feel confident, miss out the tracing and copying or the tracing alone and just write the words.

	
Segmentation strategy
	
The splitting of a word into its constituent phonemes in the correct order to support spelling.

	




Quickwrite
	
Writing the words linked to the teaching focus with speed and fluency. The aim
is to write as many words as possible within a time constraint.
Pupils can write words provided by the teacher or generate their own examples. For example, in two minutes write as many words as possible with the /iː/ phoneme.
This can be turned into a variety of competitive games including working in teams and developing relay race approaches.

	






Drawing around the word to show the shape
	
Draw around the words making a clear distinction in size where there are ascenders and descenders. Look carefully at the shape of the word and the letters in each box. Now try to write the word making sure that you get the same shape.

	








Drawing an image around the word
	
This strategy is all about making a word memorable. It links to meaning in order to try to make the spelling noticeable.




You can’t use this method as your main method of learning spellings, but it
might work on those that are just a little more difficult to remember.

	



Words without vowels
	
This strategy is useful where the vowel choices are the challenge in the words. Write the words without the vowels and pupils have to choose the correct grapheme to put in the space. For example, for the word field:

	






Other strategies
	
Other methods can include:

· Rainbow writing. Using coloured pencils in different ways can help to make parts of words memorable. You could highlight the tricky part s of the word or write the tricky part in a different colour. You could also write each letter in a different colour, or write the word in red, then overlay in orange, yellow and so on.

· Making up memorable ‘silly sentences’ containing the word
· Saying the word in a funny way – for example, pronouncing the ‘silent’ letters in a word
· Clapping and counting to identify the syllables in a word.



