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Overview 
 
This document contains  

• a summary of the new Ofsted State-funded school inspection toolkit (2025), 
highlighting all the statements that refer, explicitly and implicitly, to literacy practice in 
the classroom and support for struggling readers and writers, and distilling what these 
mean for teachers and literacy leaders. 

• an appendix of statements directly quoted from the new Ofsted State-funded school 
inspection toolkit (2025), providing the basis for this summary 

 
Points to consider when using this resource 
This document is a focused summary and should not be mistaken for the full version of the 
Ofsted inspection toolkit. Ofsted has directly published the guidance and criteria by which it 
judges schools under each category, openly accessible online1. When schools are preparing 
for inspection, this summary is intended to make a useful contribution to understanding 
expectations, not to be a substitute for familiarity with the original document.  
 
 
 
I used Co-Pilot (Microsoft, https://copilot.microsoft.com) to generate an initial draft of this 
summary of the new Ofsted inspection framework through the lens of literacy and reading 
intervention. I have subsequently checked each item within this document against the original 
Ofsted State-funded School Inspection Toolkit and have made additions, corrections and 
changes as needed. I confirm that no content generated by AI has been presented as my 
own work.  
Joanna Kenyon, 14 May 2026 
  

 
1 State-funded school inspection toolkit version 1.1 (accessed online 21 April 2026) 

https://copilot.microsoft.com/
https://assets.publishing.service.gov.uk/media/690b26c69456634d9795fde0/Schools_inspection_toolkit.pdf
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Literacy and the new Ofsted School 

Inspection Toolkit 

In the 2025 framework, support for struggling readers and writers is evaluated across the four 

key sections Inclusion, Curriculum and Teaching, Achievement and Leadership, rather than 

through a single “literacy” section.  

Although the toolkit does not list “literacy” as a standalone judgement, Ofsted is explicit 

that: 

• Inability to read and write well is a critical barrier to learning 

• Failure to address this barrier undermines inclusion, curriculum access and 

achievement 

• When unaddressed, literacy weakness can justify an urgent improvement judgement 

even if other systems appear in place 

Inspectors will triangulate this through: 

• lesson observations 

• work scrutiny 

• case sampling of vulnerable pupils 

• discussions with leaders about support and intervention 
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How do the Toolkit evaluation statements apply to 

literacy? 

Inclusion 

Inclusion statements explicitly refer to students considered vulnerable, including students 

with SEND, disadvantaged students, those known to children’s social care and those 

who may face other barriers to learning. Students with literacy difficulties are included in 

this group and frequently cross-over with other protected factors. 

Exceptional 

• Pupils with literacy difficulties’ needs are met, barriers are reduced exceptionally well 

and they are supported to highly positive outcomes and a strong sense of 

belonging. 

• The school’s approach to supporting struggling readers and writers is highly 

embedded, evaluative and demonstrably impactful, sustaining inclusion over time. 

 

Strong standard 

• The school swiftly and effectively addresses literacy barriers through 

well-matched teaching, targeted intervention and classroom scaffolding. 

• The progress of pupils who struggle with literacy is rigorously monitored and 

strategies are effectively adjusted as needed so they make a sustained 

difference. 

• Staff demonstrate strong expertise in supporting literacy needs across subjects.  

 

Expected standard 

• The school accurately identifies pupils who struggle with reading and writing and 

provides timely, appropriate support that reduces barriers to learning. 

• Teachers have appropriate training that ensures they understand how literacy 

difficulties affect curriculum access and how to adapt teaching to support these pupils. 

• Literacy support is embedded in everyday practice, not solely through withdrawal 

programmes. 

 

Needs attention 

• Literacy-related barriers are recognised but support is uneven or reactive, limiting 

pupils’ ability to participate fully. 

• Leaders have only recently begun to take action to assess and address literacy-

related barriers to learning.  

• Interventions for struggling readers and writers lack coherence or demonstrable 

impact.  
 

Urgent improvement 

• The school fails to identify pupils with significant barriers to learning, including 

those who struggle with reading and/or writing, resulting in pupils being unable to 

access the curriculum.  

• Support for pupils with literacy needs is ineffective or absent, meaning pupils fall 

further behind over time.   



Literacy and the new Ofsted State-funded school inspection toolkit: a summary  4 
© Hampshire County Council 2026 

Curriculum and Teaching 

Curriculum and Teaching statements include a sustained focus on evaluating how well the 

school supports pupils to secure strong foundations to access the curriculum, including 

older pupils whose development of language and communication, reading and writing are not 

at their age-appropriate level. Inspectors are looking to see a curriculum that is designed to 

extend pupils’ language and vocabulary, both spoken and written, and increase their 

reading competency across all subjects.  

Exceptional 

• The curriculum and teaching enable pupils who previously struggled with literacy to be 

successful academically and communicate confidently, preparing them 

exceptionally well for current and later learning and for future success. 

• Literacy instruction is highly systematic, cumulative and transferable across 

subjects. 

Strong standard 

• Teaching deliberately ensures that pupils consistently develop their language and 

vocabulary, and increase their reading competency across all subjects. 

• Pupils with literacy difficulties receive precisely targeted instruction, enabling strong 

progress and removing barriers to learning. 

• Teachers routinely check understanding and close literacy gaps swiftly.  

Expected standard 

• Curriculum content is made accessible to pupils who struggle with reading and 

writing through high-quality inclusive teaching. 

• Teachers explicitly teach subject-specific literacy and adapt instruction to support 

access and progress. 

• Pupils learn the same curriculum goals, supported appropriately.  

Needs attention 

• Literacy teaching and adaptation are inconsistent, meaning some pupils cannot 

reliably access learning. 

• Reading and writing demands are not always made explicit.  

Urgent improvement 

• Teaching does not enable pupils who struggle with reading and writing to learn 

the curriculum, resulting in widespread gaps in knowledge. 

• There is little or no explicit teaching of the reading and writing the subject 

requires, despite clear evidence that pupils need it. 

• Teachers do not adapt teaching when pupils cannot read, write or understand 

subject-specific language.  
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Achievement 

Inspectors focus on evaluating the factors that evidence indicates contribute most strongly to 

pupils’ achievement, which include securing important foundational knowledge in 

language and communication, reading and writing so that pupils can access the whole 

curriculum, and reading fluently at an age-appropriate level. When inspectors evaluate 

achievement in secondary schools, they consider the extent to which gaps in knowledge are 

tackled for pupils who are at the early stages of securing their foundational knowledge 

(including reading fluency). 

Within the Achievement section, inspectors consider the extent to which pupils read widely 

and often, with age-appropriate comprehension, and whether there is a strong culture of 

reading across the school.  

Exceptional 

• Pupils with a history of weak literacy have been supported to achieve consistently 

high outcomes and are exceptionally well prepared for their next steps, 

including a strong grounding in English and mathematics. 

Strong standard 

• Pupils who previously struggled with reading and writing make strong progress and 

show increasing independence, producing high quality work across the 

curriculum. 

• Literacy gaps close because provision is well matched and sustained. 

Expected standard 

• Pupils, including those with literacy difficulties, make appropriate progress from 

their starting points. 

• Literacy support means that gaps in foundational knowledge or skills (accurate and 

fluent reading, handwriting, spelling, writing composition) are closing quickly. 

Needs attention 

• Progress for struggling readers and writers is too slow or uneven. 

• Achievement data shows enduring literacy-related gaps which hinder learning.  

• Leaders are taking appropriate actions to address gaps in foundational knowledge and 

skills, but these are at too early a stage to determine impact on pupils’ achievement.  

Urgent improvement 

• Gaps in foundational knowledge are not tackled quickly or effectively. 

• Pupils, particularly those who struggle with reading and writing, make poor progress 

over time, and gaps widen rather than close. 

• Outcomes show that pupils with literacy difficulties are consistently underachieving, 

limiting access to future learning and qualifications.  
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Leadership and Governance 

The Leadership and Governance section focuses on strategic decision making, 

implementation, effective monitoring and impact on standards and the experiences of pupils, 

as well as the creation of a culture of professional learning and development as a key driver 

of school improvement.  

Exceptional 

• Leadership ensures literacy support is evidence-informed, rigorously evaluated 

and continually refined, resulting in sustained exceptional outcomes for pupils with 

literacy difficulties. 

• Governance holds leaders to account robustly for excellence in literacy and 

curriculum access.  

Strong standard 

• Leaders provide clear strategic oversight of literacy support. 

• Staff receive high-quality professional development in effective literacy teaching. 

• Literacy improvement contributes clearly to inclusion and achievement.  

Expected standard 

• Leaders ensure systems are in place to identify and support struggling readers 

and writers. 

• The impact of literacy teaching and intervention is monitored and refined.  

Needs attention 

• Leaders recognise literacy concerns but do not yet secure consistent impact. 

• Evaluation of literacy support is under-developed.  

Urgent improvement 

• Leaders do not understand the scale or severity of reading and writing 

difficulties among pupils. 

• Leaders fail to ensure that effective literacy support or intervention is in place for 

pupils who need it. 

• Leaders do not evaluate whether teaching and interventions improve pupils’ reading 

and writing, despite evidence of ongoing failure. 

• Governance does not hold leaders to account for weak literacy outcomes and poor 

curriculum access. 
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Overview 

Across the toolkit, Ofsted is unequivocal: 

When pupils cannot read or write well enough to access the curriculum, and the school does 

not address this effectively, it constitutes a serious failure. 

• At its strongest, literacy support is systemic, explicit and transformative (Exceptional). 

• At its weakest, unaddressed literacy difficulties can justify Urgent improvement across 

multiple sections. 

 

Inclusion 

How literacy contributes 

• Reading and writing difficulties are explicitly recognised as barriers to learning. 

• Inspectors consider whether these barriers are identified early, understood accurately and 

removed effectively. 

• Literacy support must enable pupils to participate fully and independently, not merely be 

present in intervention timetables. 

Judgement implications 

• Urgent improvement: Pupils with weak literacy are effectively excluded from learning 

because barriers are not addressed. 

• Expected standard: Literacy needs are identified and supported so pupils can access 

learning and make progress from their starting points. 

• Exceptional: Pupils with significant literacy difficulties achieve confidently and participate fully 

across the curriculum. Their literacy needs are exceptionally well addressed.  

 

Curriculum and Teaching 

How literacy contributes 

• Inspectors evaluate whether the curriculum is made accessible, given pupils’ reading and 

writing starting points. 

• Teaching must explicitly address the literacy demands of subjects, including development 

of vocabulary, reading comprehension and extended writing. 

• Adaptation is judged on impact, not intent. 

Judgement implications 

• Urgent improvement: Curriculum and teaching assume literacy skills pupils do not have, 

preventing access to learning. 

• Expected standard: Literacy is taught explicitly so pupils can access subject content. 

• Exceptional: Literacy teaching is systematic, cumulative and transferable across subjects.  
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Achievement 

How literacy contributes 

• Reading and writing underpin progress in all subjects; inspectors view literacy as a key 

determinant of achievement. 

• Inspectors consider whether pupils who struggle with literacy close gaps over time. 

Judgement implications 

• Urgent improvement: Pupils with weak literacy make persistently poor progress. 

• Expected standard: Pupils with literacy difficulties make appropriate progress from starting 

points. 

• Exceptional: Pupils demonstrate fluent, confident reading and writing, enabling high 

achievement. 

 

Leadership and Governance 

How literacy contributes 

• Leaders are expected to know the scale and impact of literacy difficulties in their school. 

• Inspectors look for strategic oversight, evaluation of impact and well-informed professional 

development. 

Judgement implications 

• Urgent improvement: Leaders do not understand or address serious literacy weaknesses. 

• Expected standard: Leaders ensure systems support struggling readers and writers. 

• Exceptional: Literacy improvement is evidence-informed, rigorously evaluated, sustained and 

highly effective. 

 

Whole-framework insight for inspection 

• Literacy is a cross-cutting judgement lever: weaknesses in reading and writing can 

legitimately pull multiple sections towards Needs attention or Urgent improvement. 

• Conversely, exceptional literacy practice strengthens judgements across inclusion, 

curriculum, achievement and leadership. 

• Inspectors will prioritise impact on pupils, particularly those who struggle most, over 

paperwork or programme descriptions 

Literacy is not “one more initiative”. 

It is the mechanism through which inclusion works, the curriculum is accessed, achievement is 

secured and leadership impact is demonstrated. 
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Appendix of direct quotations 
 
The following statements are quoted directly from Ofsted’s State-funded Schools Inspection 
Toolkit, without interpretation. These quoted statements are not the full content of each 
section.  
 

Inclusion 
 
Page 10:  
Inspectors focus on gathering evidence relating to the factors that statutory and non-statutory 
guidance, research and inspection evidence indicate contribute most strongly to inclusion. 

• embedding a culture in which early and accurate assessment of pupils’ needs is 
prioritised 

• using the information from the assessment of pupils’ needs to implement a continuous 
cycle of planning, actions and review in order to reduce barriers to pupils’ learning 
and/or well being 

 
Page 12 
In gathering evidence about identifying, assessing and meeting needs, and reducing barriers, 
inspectors consider the extent to which:  

• leaders understand that the most effective inclusion strategy begins with everyday 
high quality inclusive teaching, which has most benefit for the pupils who find learning 
hardest and reduces the need for individual adaptations  

• leaders have established a culture in which staff understand the range of barriers that 
pupils may face to their learning and/or well-being, including those specific to their 
community and the school’s context; they quickly and accurately identify pupils facing 
these barriers  

• leaders make sure pupils receive effective support, consult with external specialists 
and implement their advice as necessary, and ensure that appropriate reasonable 
adjustments are made in accordance with the Equality Act 2010 and the SEND Code 
of Practice 

 

Inclusion grading tables pages 14-16 
 

Needs attention Expected standard  Strong standard 

Leaders have only recently 
started to take action to 
identify and assess pupils’ 
needs or reduce barriers to 
pupils’ learning and/or 
wellbeing 
 
Weaknesses or 
inconsistencies of practice 
have a negative impact on a 
particular group of pupils 

Leaders identify pupils’ 
needs quickly and 
accurately, including any 
emerging or changing 
needs. This includes the 
needs of disadvantaged 
pupils, those with SEND, 
those who are known (or 
previously known) to 
children’s social care, and 
those who may face other 
barriers to their learning 
and/or well being. 
 
Typically, the support they 
provide reduces barriers to 
these pupils’ learning  

Leaders and staff establish 
strategies that consistently 
enhance the opportunities 
and experiences of [these 
pupils] 
 
Leaders and staff rigorously 
monitor the progress of 
these pupils and consistently 
ensure that any barriers to 
success are swiftly and 
effectively addressed. 
Strategies are systematically 
and skilfully adjusted as 
needed, so that they make a 
sustained difference to 
pupils’ opportunities and 

https://assets.publishing.service.gov.uk/media/690b26c69456634d9795fde0/Schools_inspection_toolkit.pdf
https://assets.publishing.service.gov.uk/media/690b26c69456634d9795fde0/Schools_inspection_toolkit.pdf
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Leaders take a graduated 
approach, which means 
pupils’ needs are generally 
met. Staff receive suitable 
training and support to 
implement this approach. 
 
Leaders have a secure 
understanding of these 
pupils’ needs and the 
progress they make.  

experiences. Well analysed, 
quantitative and qualitative 
data underpins leaders’ 
decisions. 

 

Urgent improvement Leaders do not identify and assess pupils’ needs effectively. 
This has a significant negative impact on how well the school 
supports pupils’ learning and/or well-being. 
 
Support for disadvantaged pupils, those with SEND, those who 
are known (or previously known) to children’s social care and 
those who may face other barriers to their learning and/or well-
being is ineffective. 

Exceptional Exceptional standards of inclusion have been sustained over 
time so that barriers to learning and/or well-being for pupils, 
including disadvantaged pupils, those with SEND, those who are 
known (or previously known) to children’s social care, and those 
who may face other barriers to their learning and/or well-being, 
are reduced exceptionally well to ensure highly positive 
outcomes and experiences for pupils 

 

Curriculum and Teaching 

 
Page 17 
Inspectors focus on gathering evidence relating to the factors that statutory and non-statutory 
guidance, professional standards, research and inspection evidence indicate contribute most 
strongly to high-quality curriculum and teaching. These factors are: 

• establishing strong foundations in communication and language, reading, writing and 
mathematics so that pupils can access the rest of the curriculum and gain later 
success, including academic achievement, good health and well-being 

 
Page 18 
During all inspections, inspectors must evaluate how effectively pupils are enabled to secure 
strong foundations to access the curriculum. This involves evaluating how effectively the 
school supports pupils who are at the early stages of communication and language, reading, 
writing and mathematics, including older pupils whose development is not at their age-
appropriate level. 
 
Page 19 
In gathering evidence about securing strong foundations for all pupils, inspectors  
consider the extent to which: 

• for primary-age pupils (and for older pupils where necessary), the curriculum 
prioritises accurate and fluent word reading, spelling, handwriting and mathematics  

• leaders prioritise ‘keeping up’ rather than ‘catching up’, quickly dealing with any 
identified gaps in pupils’ knowledge  
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• the curriculum is designed to extend pupils’ language and vocabulary, both spoken 
and written, and increase their reading competency across all subjects  

• all pupils are explicitly taught how to communicate effectively through spoken 
language (oracy), articulate ideas, develop understanding and engage with others 
through speaking, listening and communication 

• teaching of reading is rigorous and sequenced, and develops pupils’ fluency, 
confidence and enjoyment; at all key stages, reading attainment is assessed 
accurately and gaps are tackled quickly and effectively, so that all pupils can access 
the whole curriculum 

 
Page 20 

For older pupils, including those in key stage 2 and beyond who have not yet secured the  
strong foundations they need to access the curriculum, inspectors consider the extent to  
which:  

• assessment accurately identifies any gaps in pupils’ foundational knowledge in 
communication and language, reading, writing and mathematics 

• ongoing, targeted teaching and practice are prioritised so that pupils quickly catch up 

• relevant leaders and other staff are supported to develop the expertise and experience 
to provide effective additional support and regularly check whether this is having the 
intended impact 

•  
For pupils at the early stages of learning English as an additional language, inspectors  
consider the extent to which:  

• leaders and teachers recognise that these pupils already speak at least one language, 
and do not lower their expectations of them  

• teachers assess pupils’ English language proficiency accurately and regularly  

• teachers recognise that providing opportunities for pupils to talk with staff and peers 
during lessons is particularly important; teachers help pupils articulate what they know 
and understand by scaffolding, modelling, extending and developing their ideas  

• teachers focus on the vocabulary pupils need, including subject-specific vocabulary, to 
help them understand new concepts; they keep explanations clear and precise  

• teachers develop and extend pupils’ language carefully and deliberately, with plenty of 
repetition  

• teachers ensure that pupils learn to read using systematic synthetic phonics as soon 
as possible, so that they have access to a wide range of literature that will accelerate 
their understanding of English 

 
Page 22 
 
In gathering evidence about an inclusive curriculum and teaching, inspectors consider  
the extent to which:   

• staff know how to identify and remove barriers to achievement for their pupils through 
effective curriculum design, formative assessment and adapting their practice to meet 
pupils’ needs 

• reasonable adjustments or adaptations to the curriculum or teaching for specific pupils’ 
needs are well targeted and effective in reducing barriers; adaptations focus on pupils’ 
long-term success rather than short-term fixes; leaders consider the possible 
downsides of any adaptations and mitigate these 
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Curriculum and Teaching grading tables, pages 23-25 
 

Needs attention Expected standard  Strong standard 

Leaders have considered 
appropriate adaptations to 
teaching for disadvantaged 
pupils, those with SEND, 
those who are known (or 
previously known) to 
children’s social care, and 
those who may face other 
barriers to their learning 
and/or well-being, but these 
adaptations are not well 
matched to pupils’ needs. 

Leaders ensure that the 
curriculum is generally 
taught well. Teachers draw 
on their knowledge of pupils’ 
needs and starting points 
and an evidence-informed 
understanding of effective 
teaching and how pupils 
learn.  
 
Leaders ensure that all 
pupils who are at the  
early stages of learning to 
read are taught to  
do so through systematic 
synthetic phonics. 
 
Leaders and staff are 
particularly aware of pupils 
who have not yet secured 
the necessary foundations in 
communication and 
language, reading, spelling, 
handwriting and 
mathematics. They take 
appropriate action to secure 
this foundational knowledge.  
 
Leaders and staff generally 
use assessment well to 
check understanding and 
make changes to teaching 
and/or the curriculum, as 
necessary. Leaders and staff 
are clear about the 
importance of high-quality 
teaching, supplemented with 
targeted academic support.  
 
Any reasonable adjustments 
or adaptations to the 
curriculum or teaching for 
particular pupils are 
generally considered and 
implemented carefully. EHC 
plans are properly 
considered when designing 
and delivering the 
curriculum. 
 

Leaders ensure that the 
curriculum is consistently 
taught well. Highly effective 
teaching is embedded 
across subjects and year 
groups. Teaching ensures 
that pupils consistently 
develop their language and 
vocabulary, both spoken and 
written, and increase their 
reading competency, across 
subjects. 
 
The school’s approach to the 
curriculum and teaching for 
disadvantaged pupils, those 
with SEND, those who are 
known (or previously known) 
to children’s social care, and 
those who may face other 
barriers to their learning 
and/or well-being is 
implemented consistently 
well across the school to 
remove barriers to 
achievement for these 
pupils. 
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Urgent improvement Teachers’ expectations are too low, either for all pupils or for 
particular groups. 
 
Adaptations or reasonable adjustments do not meet pupils’ 
needs or they reflect low expectations for particular pupils or 
groups. 

Exceptional Exceptionally high standards in the curriculum and teaching 
have been sustained. Across all subjects and phases, well-
planned, effective and highly responsive teaching quickly and 
securely develops the knowledge and skills pupils need to be 
successful. 
 
Leaders’ actions have a transformational impact on the learning 
of disadvantaged pupils, those with SEND, those who are 
known (or previously known) to children’s social care, and those 
who may face other barriers to learning and/or well-being. These 
pupils are now exceptionally well prepared for current and later 
learning, and for future success. 

 
 

Achievement 
 
Page 27 
Inspectors focus on gathering evidence relating to the factors that statutory and non-statutory 
guidance, professional standards, research and inspection evidence indicate contribute most 
strongly to pupils’ achievement. These factors are:  

• securing important foundational knowledge in language and communication, reading, 
writing and mathematics so that pupils can access the whole curriculum 

• reading fluently at an age-appropriate level 

• securing the knowledge and skills pupils need before undertaking more complex tasks 

• ensuring that pupils make progress from their starting points, in that they know more, 
remember more and can do more; they learn what is intended, and develop broad and 
deep subject knowledge across the curriculum  

• equipping pupils to produce high-quality work that reflects the breadth and depth of 

their learning  equipping pupils to achieve well in national tests and examinations, 
where relevant, and across the wider curriculum 

• preparing pupils, at each phase, for the next stage of education, training or 
employment 

 
Page 29 
When inspectors evaluate achievement in schools with secondary-age pupils, they consider:  

• the extent to which gaps in knowledge are tackled for pupils who are at the early 
stages of securing their foundational knowledge (including reading fluency), so that 
they can access the wider curriculum 

 

When inspectors evaluate the achievement of pupils with SEND in specialist or mainstream 
settings, they:  

• consider pupils’ starting points and the progress they make from them; inspectors also 
want to understand the curriculum pathways of individuals or groups, and whether 
leaders have identified the right priorities for them and are ensuring that they make 
good progress 
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Page 30 
In gathering evidence about foundational knowledge, inspectors consider the extent to  
which:  

• pupils have the age- and phase-appropriate knowledge and skills they need to 
progress to the next stage of learning, including:  
− language and communication skills that enable them to access the full curriculum  
− accurate and fluent reading 
− compositional skills  
− accurate spelling   
− legible and fluent handwriting  
− mathematical knowledge  

• pupils read widely and often, with age-appropriate comprehension  

• a strong culture of reading is embedded across the school, shown by pupils’ 
confidence in and enjoyment of reading, which sets them up to be lifelong readers  

 
In gathering evidence about achievement across the wider curriculum, inspectors consider 
the extent to which:   

• secondary-age pupils develop detailed knowledge and skills across the key stage 3 
curriculum, preparing them well for key stage 4 and more advanced study post-16  

• pupils have the necessary knowledge, skills and/or qualifications for the next stage of 
their education, employment or training, including a strong grounding in English and 
mathematics 

 
Achievement grading tables, pages 32-35 
 

Needs attention Expected standard  Strong standard 

Although many pupils 
achieve well, a significant 
minority have gaps in their 
learning, which hinders their 
achievement. 
 
Leaders have only recently 
started to take action to 
improve achievement. While 
their actions are appropriate, 
they are at an early stage. 
This means it is too soon to 
determine the impact of this 
work. 
 
Leaders are taking 
appropriate action to 
improve the achievement of 
disadvantaged pupils, those 
with SEND, those who are 
known (or previously known) 
to children’s social care, and 
those who may face other 
barriers to their learning 
and/or well-being. However, 
currently, a significant 
minority of these pupils do 

Pupils develop the 
foundational knowledge and 
skills they need, including 
language and 
communication skills. Pupils 
who are at the start of their 
education (and older pupils, 
where necessary) largely 
secure the necessary 
accuracy and fluency in 
word reading, spelling, 
handwriting and number 
facts. Any gaps in pupils’ 
foundational knowledge or 
skills are closing quickly. 
 
Disadvantaged pupils, those 
with SEND, those who are 
known (or previously known) 
to children’s social care, and 
those who may face other 
barriers to their learning 
and/or well-being generally 
make suitable progress from 
their starting points. They 
develop appropriate 
knowledge and skills to 

Pupils, including 
disadvantaged pupils, those 
with SEND, those who are 
known (or previously known) 
to children’s social care, and 
those who may face other 
barriers to their learning 
and/or well-being, 
consistently achieve well, 
develop detailed knowledge 
and skills, and produce high-
quality work across the 
curriculum. 
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not achieve well from their 
starting points. 

enable them to progress to 
the next stage. Any gaps in 
their knowledge or skills are 
closing quickly. 

 

Urgent improvement Pupils lack the foundations of communication, reading, writing or 
mathematical knowledge (taking into account that some pupils 
with SEND may not establish these foundations). Gaps in 
foundational knowledge are not tackled quickly or effectively. 

Exceptional Leaders’ actions have a transformational impact on the 
achievement of disadvantaged pupils, those with SEND, those 
who are known (or previously known) to children’s social care, 
and those who may face other barriers to their learning and/or 
well-being. These pupils now achieve consistently high 
outcomes and are exceptionally well prepared for their next 
steps. The difference between the attainment rate of the 
school’s disadvantaged pupils and that of all non-disadvantaged 
pupils nationally is far narrower over time than the difference 
between the attainment rate of all disadvantaged pupils 
nationally and that of non-disadvantaged pupils nationally. 

 

Leadership and Governance 
 
Page 72 
Inspectors focus on gathering evidence relating to the factors that statutory and non-statutory  
guidance, professional standards, research and inspection evidence indicate contribute most 
strongly to leadership and governance. 
These factors are: 

• having a clear and strategic approach to improvement, in which leaders accurately 
monitor the school’s context and prioritise actions that address the most significant 
barriers to learning  

• managing the school as an organisation effectively, including organising staff 
strategically and removing barriers and distractions from core classroom activities 

• leaders making decisions in the best interests of pupils, including prioritising the 
experiences and outcomes of the groups listed above  

• leaders having a reflective understanding of the school’s strengths and areas for 
development, and taking effective action to engage the school community to improve 
and/or to sustain high standards  

• having a coherent professional learning programme for all staff that is rooted in a 
culture of purposeful collaboration, focuses on building collective expertise and 
enables expert teaching across all subjects and phases 

 

Page 74 
In gathering evidence about strategic leadership, inspectors consider the extent to which 
leaders: 

• have a clear and ambitious vision for providing high-quality education to all pupils, and 
uphold high educational standards that prepare pupils from all backgrounds for their 
next phase of education and life 

• take a strategic approach to improvement, in which they carefully identify the right 
priorities to ensure the best possible outcomes and experiences for pupils   
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In gathering evidence about governance, inspectors consider the extent to which governors/trustees: 

• assure themselves that leaders have an accurate understanding of the school’s 
context and are prioritising the actions for improvement that will have the greatest 
impact on pupils 

• hold leaders to account appropriately and effectively for the impact of the school’s 
professional learning programme for staff   

• hold leaders to account appropriately and effectively for the school’s support and 
provision for disadvantaged pupils, those with SEND, those who are known (or 
previously known) to children’s social care, and those who may face other barriers to 
their learning and/or well being 

 
Page 75 
In gathering evidence about professional learning and expertise, inspectors consider the 
extent to which: 

• leaders establish a strong culture of staff professionalism, which includes a 
commitment from all staff to continuous improvement in their expertise and 
effectiveness 

• leaders ensure that staff have access to high-quality, evidence-informed, sustained 
and coherent professional learning programmes that build expertise and are aligned to 
balance the priorities of whole-school improvement, subjects/teams/phases and 
individual needs 

 
Leadership and Governance grading tables, pages 77-79 

Needs attention Expected standard  Strong standard 

Leaders have a broad 
awareness of the school’s 
strengths and areas for 
development, but their 
actions lack precision and/or 
do not identify the underlying 
causes of any weakness 
and/or have unintended 
consequences for pupils or 
particular groups of pupils. 

Leaders understand the 
school’s context, strengths 
and areas for development. 
They have a clear rationale 
for their improvement 
priorities and largely take 
appropriate action to drive 
improvement across all key 
stages and areas of the 
school’s work. If an aspect of 
the school’s provision falls 
short of the expected 
standard, this is dealt with 
quickly and effectively. 
 
Governors/trustees ensure 
that the vision, ethos and 
strategic direction of the 
school are clearly defined, 
take account of context, and 
make sure that resources, 
including digital 
technologies, are used 
effectively. They typically 
support and challenge 
leaders appropriately, giving 
due regard to leaders’ and 
staff well-being and 
workload. 

Leaders use their detailed 
and insightful analysis of 
school performance to 
evaluate the effectiveness of 
their provision. They 
accurately identify, monitor 
and act on priorities for 
improvement, leading to 
consistently strong 
standards across all areas of 
the school’s work or rapid 
improvement in any areas 
where this is not the case. 
 
Leaders have developed a 
highly effective culture of 
professional learning and 
expertise in which staff take 
responsibility for their own 
learning and are keen to 
continually improve their 
expertise. Leaders ensure 
that there is a professional 
learning and expertise 
curriculum that is informed 
by the best available 
evidence, including 
research, and is precisely 
matched to priorities for 
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The professional learning 
and expertise programme is 
evidence-informed, of high 
quality and designed to build 
expertise. It draws on 
evidence and includes 
planned opportunities to 
apply and embed practice to 
build an effective team of 
teachers and staff, including 
ECTs and trainees, where 
relevant. Leaders protect 
time for professional 
learning. 
 
Leaders act in the best 
interest of pupils, including 
disadvantaged pupils, those 
with SEND, those who are 
known (or previously known) 
to children’s social care, and 
those who may face other 
barriers to their learning 
and/or well-being. 

whole-school improvement, 
subjects/teams/phases and 
individual needs. 

 

Urgent improvement Leaders do not identify and/or prioritise the right issues or take 
suitable or timely action to deal with them.   
 
Leaders’ decisions are not taken in the best interests of pupils. 

Exceptional Exceptionally high standards of leadership and governance 
have been sustained. Governors, other leaders at all levels, and 
all staff make a strong, positive contribution to the school’s 
strategic priorities. This leads to continued improvement and/or 
sustained high standards in all areas of the school’s work.   
 
Leaders’ actions have a transformational impact on the 
outcomes and experiences of disadvantaged pupils, those with 
SEND, those who are known (or previously known) to children’s 
social care, and those who may face other barriers to their 
learning and/or well-being. These pupils achieve and thrive. 
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HIAS English team 
 
 
The HIAS English team offer a wide range of high-quality services to support schools in 
improving outcomes for learners, including courses, bespoke consultancy and in-house 
training.  
 
For further details referring to English, please contact:  

- Emma Tarrant (primary): emma.tarrant@hants.gov.uk  
- Joanna Kenyon (secondary): joanna.kenyon@hants.gov.uk 

 
For further details on the full range of services available please contact us using the following 
email: htlcdev@hants.gov.uk  
 

Upcoming Courses 
 
Keep up-to-date with our learning opportunities for each subject through our Upcoming 
Course pages linked below. To browse the full catalogue of learning offers, visit our new 
Learning Zone. Full details of how to access the site to make a booking are provided here. 
 

• English 

• Maths 

• Science 

• Geography 

• RE 

• History 

• Leadership 

• Computing 

• Art 

• D&T 

• Assessment 

• Support Staff 

• SEN 

• TED 

• MFL 

  

mailto:emma.tarrant@hants.gov.uk
mailto:joanna.kenyon@hants.gov.uk
mailto:htlcdev@hants.gov.uk
https://hias-moodle.mylearningapp.com/mod/page/view.php?id=481
https://english.hias.hants.gov.uk/course/view.php?id=740
https://maths.hias.hants.gov.uk/course/view.php?id=218
https://science.hias.hants.gov.uk/course/view.php?id=155
https://geography.hias.hants.gov.uk/course/view.php?id=159
https://re.hias.hants.gov.uk/course/view.php?id=118
https://history.hias.hants.gov.uk/course/view.php?id=91
https://leadership.hias.hants.gov.uk/course/view.php?id=144
https://computing.hias.hants.gov.uk/course/view.php?id=43
https://art.hias.hants.gov.uk/course/view.php?id=35
https://designandtechnology.hias.hants.gov.uk/course/view.php?id=36
https://assessment.hias.hants.gov.uk/course/view.php?id=20
https://hias-moodle.mylearningapp.com/course/view.php?id=223
https://hias-moodle.mylearningapp.com/course/view.php?id=223
https://sen.hias.hants.gov.uk/course/view.php?id=5
https://hias-moodle.mylearningapp.com/course/view.php?id=176
https://hias-moodle.mylearningapp.com/course/view.php?id=176
https://languages.hias.hants.gov.uk/course/view.php?id=3
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Terms and conditions 
 

Terms of licence 
 
This resource is intended solely for personal or classroom use. By using it, you agree that 
you will not copy or reproduce this file except for your own personal, non-commercial use. 
 
This document/file must be used and shared in its original form. The use of artificial 
intelligence (AI) tools (eg Copilot, Gemini, Chat GPT etc) or automated systems to alter, 
rewrite, translate, or otherwise modify its content is strictly prohibited without prior written 
permission from the original author(s) or publisher. Unauthorised use of AI in this way may 
result in misrepresentation, loss of context, or breach of intellectual property rights, and may 
lead to corrective or legal action. 
 
HIAS reserves the right to modify these terms at any time. Any changes will take immediate 
effect and supersede all previous agreements. 
 

 
You are welcome to: 

• download this resource 

• save this resource on your computer 

• print as many copies as you would like to use in your school 

• amend this electronic resource so long as you acknowledge its source and do not 
share as your own work. 
 

You may not: 

• claim this resource as your own 

• sell or in any way profit from this resource 

• store or distribute this resource on any other website or another location where 
others are able to electronically retrieve it 

• email this resource to anyone outside your school or transmit it in any other 
fashion. 

 
 

 

 

 

 

 

 

 


