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Last Time…



GAP Task – How are you 

getting on?

• Have a go at modelling a range of reading 

strategies to pupils within your teaching.

• Increase pupils’ familiarity with the range of 

reading strategies.

• Share the strategies with other adults who 

support in your class.

What next?



AGENDA

• Understand the ‘Read Aloud, Think Aloud’ 

approach and text marking for pre reads

• Develop the use of dialogic talk within reading 

lessons

• Share a range of effective task design to support 

rich responses to reading



The reading diet in schools

A balanced reading curriculum will take account of different layers of instruction 

and application:

Phonemic 
awareness and 

phonics

Comprehension 
strategies

Vocabulary and 
content 

instruction
Fluency 

Reading for 
pleasure 
pedagogy

Fluency instruction 

is increasingly 

recognised as a key 

component in 

reading teaching.



Reading is complex…

Effective adult readers use a range of flexible 

reading comprehension strategies so quickly and 

automatically…we hardly notice they are taking 

place!!  

Pressley



Billy’s Tower

Billy was howling because his whole 
day had been spoilt. All his work had 
been broken by the wave. His mum 
came over to help but she accidentally 
stepped on the one tower that was left. 
“Never mind”, she said. “Let’s go back 
for tea. You can build some more 
towers tomorrow.”



Billy was howling because his whole day had been spoiled.

All his work had been broken by the wave.

His Mum came over to help but she accidentally stood on 

the one tower that was left.

“Never mind,” she said. “Lets go back for tea. You can build 

some more towers tomorrow.”

Probably.. a boy 

aged 3 -5
How????  I will read 

on…

spoiled/work/wave??

?I’m starting to build 

meaning!

Tower + work + wave   = 

BEACH/SANDCASTLES/TID

E IS IN

Waves once 

ruined my 

sandcastles too!

I’m getting a clear picture of 

the scene

Predict/ask questions

Link sentences to build meaning/working memory

Background knowledge

Link clues  together like a 

detective and background 

knowledge 

visualise

Not on 

purpose

inference

vocabulary





Read Aloud, Think Aloud : pre-reading for guided session. Pupils to text mark 

extract from guided text to demonstrate strategies used to support 

comprehension.



Text marking to support ‘clarify’

Text marking can be used in many 

ways e.g. during pre read, to 

demonstrate understanding, for 

ensuring clarification.

Some schools develop their own 

symbols- consistent throughout the 

school



The HIAS ‘Text Marking for 

Pre-reads’ document 

provides ideas and 

suggestions.



TASK: Complete a Read Aloud, Think Aloud & Text 
Mark



‘Discussions, and particularly dialogue, present the greatest 

cognitive challenge to pupils: they are the kinds of interaction 

most likely to develop children’s thinking. […] The challenge for 

the thoughtful teacher, therefore, is to ensure that discussion and 

dialogue become an integral part of the talk repertoire of every 

guided reading session.’

Developing a deeper understanding of a 
text through rich discussion and talk



james.durran@northyorks.gov.uk 



Dialogic Talk  

(communicating through dialogue)

Sustained stretches of talk which enable speakers 

and listeners to explore and build on their own and 

others’ ideas to develop coherent thinking. 

The aim is to achieve a common understanding 

through  structured cumulative questioning and 

discussion.

Prefix meaning: 

through, across, 

by

Logic meaning: 

sense, reasoning, 

cogency



Setting Ground Rules 

Pupils need to learn how to allow talk to happen 

and to take full advantage of its possibilities. They 

should:

• Listen

• Think about what they hear

• Give others time to think

• Respect alternative viewpoints

R. Alexander, 2017 - 17th Biennial EARLI Conference, 

Tampere, Finland Symposium H4, 31 August 2017



Supporting Group Work 

• Many children, perhaps most, need to be taught how to 
talk and work together, but are rarely offered that 
guidance. Just giving them opportunities to collaborate is 
not enough.

• When students are helped to understand how to use talk 
as a problem-solving and learning tool, the quality of 
their talk and group work improves and so do their 
individual learning outcomes.

Open University – Thinking Together Project 



Facilitate and guide the dialogic talk

Prompts that propel a discussion that is lagging often need to 

come from the teacher. Over time, students incorporate these 

moves into their conversations with peers. These 

conversational teacher moves are intended to organise ideas 

and ensure productive discussion.

(Michaels, O’Connor, Hall, St Resnick, 2010, pp. 27-32) 



Discussion & Questioning

• Initiate

• Respond

• Evaluate

The teacher asks the questions, evaluates the 
response given, then asks another question (Cazden, 
1998)

The IRE pattern encourages recital of the text 
(surface learning)

Deep discussion takes place when the teacher 
stops being the intermediary.



Class Discussion: 

Knowing the rules…

True discussion takes place when the teacher 

stops being the go-between.

Statement or Question 

Teacher’s 
thoughts

Child A  
thoughts

Child B 
thoughts

Child C 
thoughts 

Child D 
thoughts 



Facilitate, rather than monopolise, 

learning conversations

Wait before offering statements, prompts or  

thoughts

Support and encourage pupils to ask their own 

questions and lead the discussion

Use paired talk as a strategy to give pupils time to 

think and formulate better answers

Encourage children to respond directly to what 

others in a group say



FACILITATE AND GUIDE DISCUSSION

• Marking conversation: “That’s an important point.” 

• Keeping the channels open: “Did everyone hear what she just said?" 

• Keeping everyone together: “Who can repeat . . . ?" 

• Challenging students: “That’s a great question, Rebecca. What do the 

rest of you think?” 

• Revoicing: “So are you saying that . . . ?” 

• Asking students to explain or restate: “Who disagrees or agrees, and 

why?" 

• Linking contributions: “Who can add on to what he said?”

• Pressing for accuracy: “Where can we find that?” 

• Building on prior knowledge: “How does this connect . . . ?” 

• Pressing for reasoning: “Why do you think that?” 

• Expanding reasoning: "Take your time. Say more.” 

• Recapping: “What have we discovered?” 

How much of the discussion and talk in your classroom is 

teacher-regulated? What is your role in the process?



Dialogic talk using the domain cards



Supporting your questioning



Dialogic teaching is…

(Alexander, 2008)



Strategies to foster group dialogue

When pupils work in groups, effective dialogue can 

be harder to achieve, because pupils often need to 

be taught how to work together in a way that is 

mutually supportive. 



What is Reciprocal Reading?

Reciprocal teaching refers to an 
activity in which pupils become the 
teacher in small group reading 
sessions. 

Teachers model, then help students 
learn to guide group discussions 
using four strategies: 

• summarising

• questioning 

• Clarifying

• predicting

Once pupils have learned the 
strategies, they take turns assuming 
the role of teacher in leading a 
dialogue about what has been read.

Reciprocal Reading | HIGHLAND 

LITERACY

https://highlandliteracy.com/reciprocal-reading/
https://highlandliteracy.com/reciprocal-reading/


Why use Reciprocal Reading?

• It encourages pupils to think 

about their own thought 

process during reading.

• It helps pupils to learn to be 

actively involved and monitor 

their comprehension as they 

read.

• It teaches pupils to ask 

questions during reading and 

helps to make the text more 

comprehensible.



Reciprocal reading

Questioner

Why is she saying this?

What does this mean?

How would this make 

Macbeth feel?

Predictor

I think this word will make 

Macbeth feel…

I think she says this to 

make him…

Next, I think she will try 

to…

Clarifier

I think that…

This word shows that…

The meaning of this could 

be…

Summariser

Overall, Lady Macbeth 

manipulates Macbeth.

In general she makes him 

feel…

The audience think that she 

is a … character 

because…



Talk stems

• Talk stems should be 
taught and modelled. 

• Prompts work best when 
printed onto cards, with 
pupils encouraged to take 
a card and to try to use 
the word or phrase when 
they speak. 

• Talk stems can also 
function well as prompts 
for writing about texts.



Jigsaw

• Organise the class into home groups, preferably of equal numbers.

• Number each child in the home group: 1, 2, 3 or 4. (If the numbers in a group are uneven, 

two children can be set the same individual task: 1, 2, 3, 4, 4.)

• Assign each child with the same number (i.e. all the number 3s) to one area for 

investigation.

• The children now rearrange themselves to form expert groups (i.e. all the number 1s 

together, etc.) to undertake investigations, discuss their work and agree on the main 

points to report back to the home group.

• Children re-form into their home groups and each individual member reports back on the 

findings of the expert group.



Think-Pair-Share – Active Learning at King's 

(kcl.ac.uk)

https://blogs.kcl.ac.uk/activelearning/2019/05/01/think-pair-share/
https://blogs.kcl.ac.uk/activelearning/2019/05/01/think-pair-share/


Hexominos – 3 way 

connections
Duncan shows 

friendship to 

Macbeth but it can’t 

be an equal 

friendship because 

Duncan has all the 

power 

Macbeth wants 

power and is 

prepared to do 

anything to get it

Macbeth is friends 

with Duncan and 

Banquo

Macbeth’s desire for power 

leads him to turn his back 

on friendship – he kills both 

his friends in his drive to 

become and stay king. By 

the end of the play, 

Macbeth is totally alone, 

bringing out the message 

that the desire for power is 

destructive.

http://www.learningspy.co.uk/english-gcse/hexagonal-learning/

http://learningspy.co.uk/files/2012/01/Screen-shot-2012-01-28-at-14.33.46-14se5fg.png






Diamond 9 – discard, defend, 

challenge decisions

• Sort the cards into a 

diamond shape, 

leaving one out

• Put the card you rank 

the most highly at the 

top and the one you 

place lowest at the 

bottom



Task: Tiny Texts

Enrich: Vary the complexity, difficulty and amount 
of text used. Respond to a range of looking, clue 
and thinking questions based on the text. Can they 
come up with their own ‘Tell Me’ questions for 
others to answer? Justify all their responses with 
evidence from the tiny texts.

Core: Read the collection of mini text extracts (in 
any order) before introducing the main core text. 
Use picture clues to support understanding. Ask 
open ‘Tell Me’ questions to support inference: Tell 
me what you know about the character….? How 
do you know? Tell me what events are taking 
place..? How do you know? Tell me who else might 
be involved in this story..? How do you know? Tell 
me where the story takes place..? Tell me what 
themes you can identify…?

Foundation: Pre-read the tiny texts with a teacher. 
Annotate and text-mark for understanding. Add 
pictures to support understanding. Pre-read the 
‘Tell Me’ questions.



Pre teaching vocabulary







The Hippocrump

Along the valley of the Ump 
Gallops the fearful Hippocrump. 



The Hippocrump

Along the valley of the Ump 
Gallops the fearful Hippocrump. 
His hide is leathery and thick;
His eyelids open with a “CLICK!” 
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The Hippocrump

Along the valley of the Ump 
Gallops the fearful Hippocrump. 
His hide is leathery and thick;
His eyelids open with a “CLICK!” 
His mouth he closes with a “CLACK!” 
He has three humps upon his back; 
On each of these there grows a score 
Of horny spikes and sometimes more. 



The Hippocrump

Along the valley of the Ump 
Gallops the fearful Hippocrump. 
His hide is leathery and thick;
His eyelids open with a “CLICK!” 
His mouth he closes with a “CLACK!” 
He has three humps upon his back; 
On each of these there grows a score 
Of horny spikes and sometimes more. 
His hair is curly, thick and brown; 
Beneath his chin a beard hangs down. 



The Hippocrump

Along the valley of the Ump 
Gallops the fearful Hippocrump. 
His hide is leathery and thick;
His eyelids open with a “CLICK!” 
His mouth he closes with a “CLACK!” 
He has three humps upon his back; 
On each of these there grows a score 
Of horny spikes and sometimes more. 
His hair is curly, thick and brown; 
Beneath his chin a beard hangs down. 
He has eight feet with hideous claws;  
His neck is long – and Oh his jaws!



What does your 
Hippocrump look like?



Task: Inference Sums
Helping children to piece together clues from the text in order to infer 
deeper meaning

Enrich: Provide the inference in the final box and ask the children to 
hunt for the clues in the text that led to that inference. Sums can be of 
different length and the complexity of the text can also be varied.

Core: identify moments in the text where there is opportunity to read 
deeper meaning, piece the clues together to make an inference.

Foundation: Provide partially completed inference sums, where the 
clues from the text have been identified, signposting the children to 
opportunities to read greater meaning, and the children must then 
independently drawn an inference from the clues, completing the final 
box. A simplified version of the text, or an alternative, stage-
appropriate text could also provide variation. Pre-reading and 
discussion of the text with an adult may also provide the essential first 
steps for children to access the inference sums more independently.



Task: Going Deeper with Image

…makes the 

reader feel ….

…represent 

…

…suggest ….

…symbolise …

…could….

…might ….

…maybe …

…seem as 

if….

Enrich: Vary the complexity of the language used to scaffold and 
support questioning and discussion. Children discuss their 
thoughts, responses and inferences as a class or group before 
writing some of their ideas down using the key language that has 
been modelled.

Core: Use the given vocabulary as a thinking frame to structure 
questions, discussions and thoughts about the focus image. 
Teacher to model the use of the language within sentences, e.g. 
the way the man in the long coat is paused to look up, suggests
fear or concern over the shadows overhead.

Foundation: Begin with an initial discussion about the image: what 
they can see, what they notice, what they think might be 
happening and why. Then introduce the key language that you 
want to support the children’s discussions. Have preprepared 
questions to ask the children about the image, using the language 
that you’d like them to use, eg What might they be thinking?
Maybe they should leave. The level of difficulty of the language 
you choose could be varied, or it could focus on modal verbs for 
example



Task : Inference icebergs 

Enrich: Provide the inference at the bottom of the icebery, beneath 
the surface of the water, and the children must find the evidence from 
the text that led to that inference. The level of complexity and 
difficulty of the text could also be varied to provide further challenge.

Core: Provide extracts from the focus text, where there are 
opportunities to infer deeper meaning. These extracts should sit at 
the top of the iceberg. Underneath the surface of the water, children 
can record the deeper meaning they’ve inferred from this particular 
part of the text and explain their reasons.

Foundation: Start with simpler, more straight forward inference 
opportunities at sentence level, for children to record their deeper 
meaning responses at the bottom. Pre-reading and discussion of the 
text with an adult may also provide the essential first steps for 
children to access the inference icebergs more independently.



Task: Role on the Wall: A good way to explore a character on 

the inside and the outside. 

Enrich: Include evidence from the text to justify their inferences at the 
centre of the character outline. What viewpoint of the character do 
they have at this point? What viewpoint is the author trying to convey 
and why? How might others perceive the character?

Core: Explore and discuss the focus character. Identify the explicit and 
implicit evidence from the text that gives us information about the 
character’s thoughts and feelings. On the inside of the character 
outline, record the inferences we make about the character (the 
deeper meaning implicit within the text) on the outside of the 
character profile, record the explicit detail about the character in the 
text that provides the reader with details/information about the 
character. It can be helpful to produce a Role on the Wall over time, as 
a book is read so it can be added to gradually. It’s also helpful to use 
different coloured pens or post-it notes to show the deeper meaning is 
on the inside.

Foundation: Signpost children to extracts from the text that tell us 
further detail or information about the character. Decide whether it is 
implicit or explicit through discussion with the teacher.



Task: Paper Chain People: A good way to explore a 

character over time

Enrich: Further challenge children to explore different viewpoints of 
a character: how the character is perceived by others. The paper 
chain could reflect a collation of different viewpoints about one 
particular character. 

Core: Character’s can be complex, and they change and behave 
differently in different situations. All of this can be added together 
over time to draw inferences and reach conclusions or form 
opinions about a character. Make a paperchain using the outline of 
a character. Identify key moments in the text when a character 
behaved in a certain way or said something of significance, and fill 
the outline of the character with your thoughts and inferences at 
that particular moment in the text.

Foundation: Support children through discussion and by identifying 
key moments from the text that indicate how a character changes 
or evolves. What do they do or say in those moments to show us 
that the character is changing and what can we infer about them 
each time?



Task : Observe, 

Wonder, Infer
Enrich: Provide further challenge by providing several images, or 

several different sources to support the inferences that they make 

about a character or moment in a text.

Core: Children make observations and inferences based on an 

image, painting, film still, text extract or a combination of all of these. 

Ask the children to record their observations: what do they notice? 

Then record any questions they may have: what do they wonder? 

As they capture their initial observations and questions, this should 

prompt deeper meaning or interpretation of the text in order for them 

to complete their inferences.

Foundation: Begin with an initial discussion with the teacher to talk 

about the text driver/image and what they notice. Provide question 

stems to support the formation of wonder questions. Provide an 

example of a simple inference that could be made from the image to 

get the children started.



The Literature Circle:
Use a literature circle to explore the text more deeply
Using a range of approaches. 

Give children different Job roles to explore the 
text with a particular lens or focus:
• The Illustrating Team
• The Summarising Team
• The Word Explorer Team
• The Character Profiler 
• The Discussion Director
Children could work individually, in pairs or 
small groups. It works well when children get to 
experience all the job rolls and share findings 
with each other. This task could be used as a 
whole-class carousel, where children move to 
each job and record their
findings and discussions on large sheets of 
paper.





Task: Book Talk Grid/Tell 
Me Square



Task: Double Bubble

Compare & Contrast



Reflections
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