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Training Overview

Session 1: ‘Stimulate & Generate’ 
30.9.22: 9am – 12pm
• Exploration of and practical approaches to developing talk and spoken language to 

support writing; vocabulary development techniques; drama, role-play and oral 
rehearsal; effective ‘hooks’ and writing stimulus, clarity of audience, purpose, form and 
viewpoint.

Session 2: ‘Capture, Sift & Sort’
14.10.22: 9am – 12pm
• Exploration of and practical approaches to pupil planning techniques; teaching grammar 

and punctuation in context; effective task design; modelled, guided and shared writing

Session 3: ‘Create, Refine, Evaluate’ 
11.11.22: 9am – 12pm

• Exploration of and practical approaches to writing composition; proof-reading, 
editing and evaluation

Session 4: 

9.12.22: 9am – 12pm

• Planning, sharing of outcomes, effective task design and variation, 
reflection & review



Agenda

➢Exploration of, and practical approaches to 

teaching the craft of writing, including proof 

reading and editing

➢Explore the HIAS editing toolkit

➢Explore effective approaches to marking and 

feedback

➢Discuss the importance of modelling

➢A focus on evaluation to encourage reflection 

in the writing process



Last time….



Last Time…



Discuss

• Impact so far?

• What changes have you made?

• What have you tried for the first time?

• What’s been successful?

• What needs further development?



Explore the writing outcomes.

What teaching has led to this 

outcome?







St Bernadette’s Catholic 

Primary, Y5



Building writers’ behaviours and skills

The HIAS 3 stage process of planning
Utilising a text-driven curriculum

Proofreading, refining, revising, evaluating



Create, 
Refine 

and 
Evaluate

Application of 
skills learnt to 

create 
sustained 

writing 
outcome

Refine, draft 
through proof 
reading and 

editing  

Evaluate -
reflect against 

agreed 
success 
criteria

Publishing 
and 

presenting 
outcomes

Following a 
plan

Independent 
application of 
genre, form 
and author’s 

voice



The writing process is messy
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Marilyn Monroe’s diary. From Fragments: Poems, 

Intimate Notes, Letters by Marilyn Monroe.

A page from one of Kurt Cobain’s journals

Nick Cave’s handwritten dictionary of words, 1984. Nick 

Cave Collection, the Arts Centre, Melbourne 

Frida Kahlo’s diary.



Exploring and 
modelling 
different 
planning 
techniques. 
Giving children 
choice as to 
how the 
organise their 
notes and 
thoughts, and 
accepting that 
this can be a 
messy process.





Pupils’ writing can be improved by teaching them 

to effectively plan and monitor their writing… 

Teachers could introduce these strategies using 

modelling and structured support…

(Education Endowment Foundation, Improving Literacy in Key Stage One, 2016) 



English 4-11 ULKA Spring 2018

Building children’s skills for evaluating and editing writing

Evaluating writing: what’s the problem?

Writing composition is often presented as a linear 

process with evaluation and editing as final actions, 

encouraging superficial corrections or ‘feather 

dusting’, while research suggests that composition 

is ongoing and recursive and that skilled writers re-

read, re-evaluate and revise as they write.



English 4-11 ULKA Spring 2018

Building children’s skills for evaluating and editing writing

Evaluating writing: what’s the problem?

It is possible to have writing that ‘ticks all the 

boxes’ technically, but doesn’t communicate 

well with readers or engage their interest.

A particular grammatical feature e.g. fronted 

adverbials or semi colons becomes a goal itself 

which leads to ‘formulaic’ suggestions for 

improving writing rather than the intended 

purpose and audience.



http://tompalmer.co.uk/writing-tips/

Video 3 – How to edit a short piece of writing

Reflective writing in action:

Editing and evaluating writing 

– a messy process!

http://tompalmer.co.uk/writing-tips/


Engaging 
approaches to 
analysing the 
impact and 
effect of 
writing on an 
audience to 
achieve a 
particular 
purpose. This 
technique can 
also be used 
to plan a piece 
of writing.



What some school are currently using …



‘Move’ / ‘replace’ 

etc could be words 

/ phrases / 

sentences or 

paragraphs and 

can be done in any 

order

Suggested HIAS approach combining 

current ideas



Modelling a writer’s thinking 

“When practitioners demonstrate writerly 

behaviour, model interest and share their 

challenges, younger writers benefit.”

Cremin, Teresa and Baker, Sally (2010)



Modelling a writer’s thinking 

• We want our pupils to think like writers.

• However, we need to teach them how to do this!

• Teacher modelling of the writer’s craft is an 
effective method. 

“Providing examples of thinking is useful, but 
effective modelling includes an explanation of why 
teachers are doing what they are doing, so that 
students understand how the teacher was thinking, 
not just what the teacher was thinking.”

(Fisher Frey, Hattie, 2017)



Nurturing Pupil Independence 

In your classroom, how do pupils develop 

independence in English?

How much learning is: 

- teacher regulated? (I do, you watch)

- supported joint practice? (I do, you help/you do, I help)

- pupil regulated? (You do, I watch)



Considering the pedagogies

Teacher

Teacher
Child



Reflective writers make ever better 

choices every time

How do we 

encourage this?

How do we 

make the 

editing process 

fun, engaging 

and accessible 

to all?



Proof reading and editing 

• Self, peer and adult review happens throughout this 
phase. 

• Adults need to model and teach how to proofread and 
edit. Be a good role model. Model and verbalise the 
thinking process.

• Regular ‘pit-stops’ during the lesson can support editing 
leading to immediate improvements.

• Verbal feedback supports pupils in addressing errors 
instantly – live (in the moment/flight marking).

• Use of a wide range of props/support 
mechanisms/toolkits and strategies to support proof 
reading and editing more independently, e.g. help 
desks, editing stations.

• Use of editing buddies to encourage peer editing.



Progression in editing skills

Re-reading 

what they 

have written 

to check that 

it makes 

sense 

Year 1 Year 2 Year 3 Year 4 Year 5 Year 6

Make simple additions, 

revisions and 

corrections to their own 

writing by:

• evaluating their 

writing with the 

teacher and other 

pupils

• re-reading to check 

that their writing 

makes sense and 

that verbs to 

indicate time are 

used correctly and 

consistently, 

including verbs in 

the continuous form 

• proof-reading to 

check for errors in 

spelling, grammar 

and punctuation

Evaluate and edit by: 

• assessing the effectiveness of their 

own and others’ writing proposing 

changes to vocabulary, grammar 

and punctuation to enhance effects 

and clarify meaning 

• ensuring the consistent and correct 

use of tense throughout a piece of 

writing 

• ensuring correct subject and verb 

agreement when using singular 

and plural, distinguishing between 

the language of speech and writing 

and choosing the appropriate 

register 

Proof-read for spelling and punctuation 

errors 

Evaluate and edit by: 

• assessing the effectiveness of 

their own and others’ writing 

and suggesting improvements 

• proposing changes to 

grammar and vocabulary to 

improve consistency, 

including the accurate use of 

pronouns in sentences 

Proof-read for spelling and 

punctuation errors

Check for 
sense

Proof read
Assess 

effectiveness

Enhance 
effects and 

clarify meaning



This can be considered a two step 

process…

Step 1 – Writing Essentials Edit

Correct the ‘secretarial’ aspects that 

children should automatically check 

every piece of writing for. Some 

children will need more signposting 

to this than others.
➢ Independently/automatically

➢ Following verbal feedback/live marking

➢ Following summative feedback or 

signposting

These will be different in each year 

group and will be progressive 

throughout the year to reflect the 

embedded learning.

Step 2 – A Deeper Edit/Redraft

A deeper edit will usually take place 

with an extended piece of writing.

Not every piece of writing needs a 

‘deep’ edit.

The ‘essentials’ have been taken 

care of, so now we may wish to do 

some of the following:
➢ Redraft a sentence for sense/effect

➢ Read aloud for accuracy, voice, 

clarity

➢ Make additions or enhancements or 

changes for clarity, fluency, impact

➢ Ensure success criteria have been 

met.

.



Teacher-directed vs pupil-

directed editing

school year
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When children 

are being 

taught editing 

skills they may 

need longer to 

perform the 

editing process.





Proof-reading and editing













Suggested strips 

that could be 

used as ‘non 

negotiables’ at the 

top of sustained 

writes.

Teachers could 

use highlighters to 

set expectations 

for individuals.

Teachers’ 

feedback reflects 

expectations.



Editing book marks or 

strips as a visual prompt 

and support throughout 

the writing and editing 

process. These can be 

tailored to the generic 

writing essentials or to 

specific features of the 

chosen form. 





Punctuation

Editing cube 

End year 1/ 

beginning Year 2

Roll this cube 
to edit and 
improve your 
writing 
independently

Have you used 
your phonics ?

Read your 
writing out loud.  
Does it make 
sense?

Have you used 
conjunctions?

Can you add 
better words?

and but



Punctuation Police

‘Monkey Talking’

Spelling goggles/check specs

Editing buddies

Spelling focus boppers

Special spelling editing pens











Engaging approaches to 
editing writing 
independently and with 
peers. Check specs and 
editing stations to engage 
children in the reflective 
writing process.





Effective Feedback 



https://www.google.co.uk/url?sa=i&rct=j&q=&esrc=s&source=images&cd=&cad=rja&uact=8&ved=0ahUKEwiCwLmr35HNAhXpB8AKHcQmBI0QjRwIBw&url=https://reflectingenglish.wordpress.com/&psig=AFQjCNEIrPQ9x8tvJyAKy2QyQ8H3rsI1Ag&ust=1465245431792384


Joe Kirby



Written marking is only one 

form of feedback

Carpet clinic - AFL ‘In-flight’/ ‘Cloud’ marking

Whole class/group reflection 

to address errors or

misconceptions

Peer Feedback
Summative feedback

(Teacher/Peer)

One to one feedback

Discussion with the teacher



A child friendly

marking code



Peer Feedback Approaches

WWW – What Went Well

EBI – Even Better If…

Two Stars & A Wish….

‘Fix–it’

I liked…..

Your next 

step is…



Why do some children spell 

like this?

Wen (wh-e-n)

Thay (th-ey)

Hav/haf (h-a-ve)

Whent (w-e-n-t)

Lik/lic (l-i-k-e)

Becos (b-e-c-au-se)

Mi/migh (my)

Chain (t-r-ai-n)

Sed (s-ai-d)



Notice and analyse the type of spelling error the child has made

Make a note of common 
spelling errors to address 
with child/class. Consider 

the reason/cause and 
possible strategies



Error Reason Strategy

Thay Wrong grapheme applied to represent the 
/ai/sound

GPC chart needed to find the right /ai/ 
sound ‘ey’

Strait Wrong grapheme applied to represent the 
/ai/sound

GPC chart needed to find the right /ai/ 
sound ‘aigh’ – this is an uncommon 
quagraph

Intil The initial sound has been misheard Say the word, can they hear the 
difference between ‘In’ and Un’?

Sor Incorrectly spelled high frequency word Refer to word lists or use the GPC chart 
to apply the correct grapheme: ‘aw’

Hungree Wrong grapheme applied to represent the 
/ee/sound

GPC chart needed to find the right /ee/ 
sound ‘y’

Baskit The sound has been misheard Say the word, can they hear the 
difference between ‘e’ and ‘I’ in the 
word ‘basket’?

lookt The final phoneme has been misheard. The suffix 
used to put many verbs in the past tense is often 
misheard as ‘t’ instead of ‘ed’ because the 
pronunciation is tricky.

Adding the suffix ‘ed’ to regular verbs 
and practising the pronunciation. Write 
the phonemes in the word in different 
colours. Use phoneme frames and 
sound buttons. 

whent Wrong grapheme applied to represent the /w/ 
consonant sound

GPC chart needed to find the right /w/ 
sound ‘w’ or ‘wh’? Which looks right?



Signpost the child to the errors they have made

If you don’t, the 
child will continue 

to make them!



Ask the child to use the strategies and resources you’ve 
modelled, to fix their errors, based on your marking and 
feedback



CEWs contain rare GPCs

sed s-ai-d                yor y-our

thay th-ey wuns o-n-ce

sum s-o-me frend f-r-ie-n-d

hows h-ou-se skul s-ch-oo-l



Consonant GPC chart

skul s-ch-oo-l



Vowel GPC chart



Vowel GPC chart



Consonant GPC chart

sum s-o-me

me



Consonant GPC chart

hav h-a-ve



1:1 pupil feedback



Marking: common 

rationale/principles not common 

response 

• Prioritise which errors to point out: look for patterns

• Marking with the pupil will always have more impact

• Self/peer marking – have a specific focus on 

personal or group target words

• Proof reading – backwards or out loud

• Use actions and questions – as well as targets.  

‘What’s wrong with this word?’  ‘Go back to the rule 

about adding a prefix.’  This means making the 

space in subsequent lessons for pupils to respond.



Reflection - approaches to evaluative 

success criteria, peer and self-assessment

• Pupils should have the opportunity to co-construct success 
criteria.

• Pupils could develop their own, personalised

success criteria.

• These support end of unit writing outcomes

• They should support reflection; linking to 

the learning wall and the learning journey

• Enable teachers to reduce scaffolding 

over time

• Support the assessment of writing

• Ensure pupils are accountable for their own learning

• Enable pupils to meet the aims of the NC

If pupils have 

learnt what’s 

been taught, how 

much feedback 

will be needed 

after the final 

outcome?



All feedback must aim to ‘close the gap’ between where the 

child ‘is’ and where the child is ‘meant to be’

To this…

From this…



Learning Journey Overviews 

for Pupils





Evaluation of Success 

Criteria – Revisiting 

Previous Forms of 

Writing

• Asking pupils to find evidence of where they 
have met the success criteria supports 
retrieval and consolidates learning

• Evaluation of writing supports metacognition 
and ownership of their writing

How often do we ask pupils to revisit previous 
forms of writing, their evaluations and next 
steps, to inform their future writing in this form? 

Do we make these connections and links to  
build on prior learning?



Finding evidence of 
where children have 
met the success criteria, 
and a more detailed 
writing reflection and 
evaluation as children 
get older. As scaffolds 
reduce, success criteria 
can be created 
independently by the 
children.



What are the 

strengths of this 

success criteria?

How could it be 

improved further?





A tool to evaluate author’s purpose from a model 

text. A tool to plan pupil writing choices to achieve 

their purpose, A tool to evaluate how well they 

have achieved their purpose in their writing.









What have I 

done well? What are my 

next steps?

Capital 

letters

Writing on 

the line



Publishing and presenting outcomes

The journey should end with some sense of 'public view' which builds the 

responsibility to shape the writing to the best of our ability.

Final 
outcome

publication

exhibition

audience

read aloud



A handwriting focus 

for ‘publishing’



Publishing and Presenting 

Outcomes

• Waterfall books

• Explosion books

• The double-page spread

• Leaflets/guides

• Presentations

• Zig-Zag books























Reflections & Evaluations:
What am I taking away with me following this session?

What am I going to put into practice in my class room 

straight away?

What am I going to share with others?

What do I need to give more thought to?

Following today, what changes will I make to my own 

practice?

Is there anything I know now, that I didn’t know before?


