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Reading Audit Tool
	Area
	Key questions  
	Findings

	EYFS
	How is reading promoted on entry into the school?  

What are pupils’ first experiences of reading in the school? 

How is presented as something which can be exciting and interesting from the start? 

Is time planned on a daily basis for pupils to share or listen to high quality texts? 

Are these texts purposefully selected?  

What activities are used to introduce reading skills and develop good reading habits? 

Is guided reading taking place? How? 

Are pupils introduced to picture books and are they used to introduce the foundations of reading skills such as inference and the retelling of stories?  


	


	Area
	Key questions  
	Findings

	Phonics
	Is phonics taught well and consistently using a systematic synthetic phonics programme (SSP)? 

What evidence is there to support this?  

Is the SSP effective? What evidence is there to support this?  

Are there specific groups who regularly have difficulties? 

Have these groups been underperforming over time in comparison to the rest of cohorts?
What measures have been put into place to target this?  

How and when is phonics taught? 

Have timings/groupings been purposefully planned?  

Who teaches phonics and are all staff confident and appropriately skilled? 
When was training last provided? 

Are phonic interventions available for underachievers/SEN pupils later in the school? 

Are KS2 staff knowledgeable and confident to provide this type of intervention?  

Do KS2 teachers encourage pupils in their classes to use and apply the phonic skills they were taught earlier in the school? Are they confident to encourage this?  


	


	Area
	Key questions  
	Findings

	Listening to pupils read
	Are pupils reading age related books of appropriate challenge? 

Are they fluent reading texts at their appropriate level?  

How enthusiastic are they to read to you? 

How well do they engage with the text? 

Can they explain why they chose that text? 

Are they willing to discuss the text? 

Can they understand what they are reading to discuss? 

Can they talk about any preference they have for a particular text type? 

How often do they have the opportunity to read aloud in school or at home?


	


	Area
	Key questions  
	Findings

	Reading for pleasure
	How is this promoted:

· Whole school?

· In class? 

Are pupils introduced to a range of authors and texts types to try to inspire all tastes and preferences?  

How often do pupils get the opportunity to read for pleasure?  

Are parents aware of the importance of reading for pleasure?  

Are less traditional ways investigated to try to encourage reluctant readers?

Are these successful?
How do you know?


	


	Area
	Key questions  
	Findings

	Reading culture
	What is the reading culture in school?

How do you know?  

Is this culture embedded?

How do you know?  

What signs are there that reading is valued and considered important? 

How is the library used?
· Is it accessible?

· Do teachers utilise it?

· Do pupils and parents have access?

Can this be improved?

Is reading high on every teacher’s list of priorities or is it used as a time filler?  

What is the atmosphere in classrooms when reading is taking place?  

	


	Area
	Key questions  
	Findings

	Assessment
	What assessments are used to assess:

· Pupils’ reading achievements and progress?  

· Fluency?

How often are they carried out?  

How are the outcomes used? 

What is put into place for pupils not making progress?  

Are all year groups assessed in similar ways?  

How do outcomes inform teacher’s planning for reading?


	


	Area
	Key questions  
	Findings

	Interventions
	What reading interventions are in place?  

How are pupils selected?  

How are interventions monitored? 

How are pupils matched to interventions?  

How is progress tracked? 

Do interventions only target struggling pupils or are high attaining pupils also involved in interventions which provide extra challenge?  

When do interventions take place? 

Do pupils always miss the same lessons?  

Who runs the interventions and are they confident/appropriately skilled?  

How often are interventions evaluated? 

Do targets for interventions compliment what is being taught in the classroom so that they really do support pupils in making progress towards their age group expectations? 
	


	Area
	Key questions  
	Findings

	Quality of reading resources
	Is reading well resourced? 

How do you know?  

Do pupils read good quality texts which are matched to their phonetic ability?  

Are there good quality reading resources throughout school, matched to pupils’ levels of attainment and interests, which they want to engage with? 

Are there high-quality games and activities which introduce or embed reading skills?  

Are English lessons planned to provide high quality reading opportunities?  

Do resources make reading appear exciting and interesting?  


	


	Area
	Key questions  
	Findings

	Parental engagement
	Do parents encourage their children to read regularly?  

How do you know?

Are they supportive of the school in relation to reading and are record books completed appropriately?  

Do parents put reading high in their list of priorities?  

How do you know?
Do parents understand the importance of reading for their children?  

Do pupils have the opportunity to engage in high quality books at home?

What support / provision is there for families where reading might not be taking place?

	


	Area
	Key questions  
	Findings

	Pupil voice
	What is pupil opinion of reading and why? 

Do all year groups / classes hold similar views?  

Does it evidence that school is successful in achieving its aims in regard to reading culture?  

What are the reasons for possible negative views? 


	


	Area
	Key questions  
	Findings

	Enrichment opportunities
	Are there any enrichment opportunities related to reading? 

How are they selected?

Who are they led by? 

How often do they take place? 

What is the impact of them and how do you know? 

What evidence is there that they are successful in engaging the pupils?


	


eyond phonics

It is crucial to avoid reading being reduced only to phonics. 

Schools will have reading books that are not entirely decodable through phonics alone. These books provide opportunities to read and enjoy books for pleasure, outside of phonic lessons and the phonic reading scheme. For many years, publishers have supported the organisation of these texts through the use of coloured book bands. 

‘Colour Book Bands provide a structure within a range of fiction and non-fiction titles from different reading series can be accommodated. This enables teachers to offer children a rich and varied experience of successful text reading.’

‘Which Book and Why’ (pg 102)

The following chart indicates the progression across Book Bands within a Primary School. 


































Which book and why?

Assessment

​‘A Running Record is an assessment tool which provides an insight into a student’s reading as it is happening’ (Clay, 1993). 

A Running Record provides information on the following:

· a score of word reading accuracy

· an analysis of a reader's errors and self-corrections

· an analysis of the reading strategies used.

Using a series of established conventions, a teacher can quickly and accurately record what the reader says as they read a text or section of a text aloud. After the reading, the teacher reviews the number of errors and self-corrections, and using a mathematical formula determines the level of text difficulty.

Readers who score 95-100% word accuracy are decoding texts which are easy and do not provide any challenges for problem solving strategies. These texts are useful for promoting phrasing, fluency and vocabulary recognition.

Readers who score 90-94% word accuracy  are decoding instructional texts which have the 'right' amount of challenge for developing and practising new reading strategies. This level of text difficulty will be just 'right' if the teacher provides guidance and feedback to ensure students can practise the new skills and support.

Readers who score below 90% word accuracy  are decoding text that is too hard, will most likely in a loss of meaning or engagement with the text. These texts are best to read to pupils.

Lexile Levels
Schools can also refer to Lexile Levels. There are two Lexile® measures: the Lexile reader measure and the Lexile text measure. A Lexile reader measure represents a person’s reading ability on the Lexile scale. A Lexile text measure represents a text’s difficulty level on the Lexile scale. When used together, they can help a reader choose a book or other reading material that is at an appropriate difficulty level.

An explanation of Lexile Levels is available here: https://doe.sd.gov/octe/documents/WhatDoestheLexileMeasureMean.pdf
Text Characteristics – Band 1-10
Adapted from Bodman and Franklin Which Book and Why (2014)
Band 1tc "Pink level" \f C \l 1

tc "Pink level" \f C \l 1

tc "Pink level" \f C \l 1


Band 2



Band 3tc "Yellow level" \f C \l 1


Band 4tc "Blue level" \f C \l 1


Band 5tc "Green level" \f C \l 1


Band 6tc "Orange level" \f C \l 1


Band 7tc "Turquoise level" \f C \l 1


Band 8tc “Purple level” \f C \l 1


Band 9tc "Gold level" \f C \l 1
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