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Key stage 2 English writing standardisation exercise 3

For the purpose of this standardisation exercise, you should assume that following the
discussion with the teacher during the moderation, you are satisfied that the writing is
independent, including the use of any source material, and that any edits are the pupil’s
own.

Where handwriting seems inconsistent, you should base your judgement on the strongest
piece, and assume that this is validated by further evidence in the pupil’s books.

Where there is no evidence of correct spelling of words from the statutory word lists in the
pupil’'s independent writing, you should assume that the teacher has provided evidence in
the form of spelling tests or writing from across the curriculum.

This exercise does not contain any collections from pupils deemed to have a particular
weakness.

All assessments should be made using the Teacher assessment frameworks at the end of
key stage 2: English writing — working towards the expected standard, working at the
expected standard or working at greater depth.

You should not assume that the exercise includes one collection from each of the
standards. Each collection should be judged individually.

Pupil A

This collection includes:
A) persuasive letters

B) an information text
C) a narrative

D) an explanation

E) a narrative

There are a number of typed pieces in this collection. However, the pupil’s handwriting has
been verified as joined and legible from a wider sample of their work.


https://assets.publishing.service.gov.uk/government/uploads/system/uploads/attachment_data/file/740345/2018-19_teacher_assessment_frameworks_at_the_end_of_key_stage_2_WEBHO.pdf

Key stage 2 exercise 3
Pupil A — Piece A: persuasive letters

Context: the PIXAR film ‘Up’ acted as the stimulus for 2 persuasive letters. Pupils were

a.sked to write a letter from the property developer to persuade an elderly homeowner to sell
his home. In order to explore both sides of the argument, pupils went on to write the

homeowner’s response. The pupil’s original draft was handwritten and their handwriting was
assessed as joined and legible. The pupil then chose to type their letters.

Dear Mr. Fredicksan, -

My name is Miss. _____ and I am the Managing Director of West Town
Building Company. I am dreadfully sorry to say that your house is in the
centre of our building site and is stopping us from completing our project;
right now we are unable to start our work. A few days ago my colleagues
and I had a meeting and the issue was discussed. Consequently, we would
like to offer you three life-changing opportunities — which will positively
transform your life.

Firstly, we would like to offer you a place at Sandy Shores residential care
home. In my opinion, at Sandy Shores, you will be taken care of, and you
will live a better life. If I were you, I would be there right now. Once a week
(every Sunday) you can have aroast dinner cooked by a Great British chet.
Wouldn’t it be great to try his food? I hope you choose this offer but if you
do not, we still have two more offers to offer you.

I would like to present you with an advanced (fully modernised) bungalow.
A bungalow is a better option for you because it has no stairs — ensuring
your mobility. The rooms are in fair distance of each other so you do not
have to do a lot of walking, and you can relax. I hope you consider this offer
and enjoy your choice but, if you do not like this offer, 1 still have one more
option for you.

Finally, if none of the options above suite you, we still have one more
option for you to choose. We would like you to have a large amount of
money; when you have received the money, you could spend it in any way
you desire. We suggest you go on a holiday - your wife (Ellic) would love
this.

Thank you for taking the time to read our letter. If you accept one of these
offers, we will guarantee you happiness.

Your sincerely

Miss.



Key stage 2 exercise 3

Dear Miss.

I am deeply disappointed and enraged to hear the news that there are
plans to knock my house down. I'm writing this letter to persuade you
to see, what a ridiculous 1dea that 1s.

Firstly, old is gold: my house is gold - should we tarnish things because
they grow old? My house may be verging towards its ends, standing on
its last legs, butit’s still standing. What makes no sense is knocking
something down that is still going strong. This is the waste of money
and resources, and is the problem with you youngsters.

Secondly, I will not let you steal my house because it 1s full of
memories. Like some thieving pirates you are sneakily aiming to rob
my treasure, your proposal to knock my house down 1s absurd; my
memories are being robbed from me. Laughs of today are memories
for tomorrow, memories dance away ignoring the ticking clock.
Destroy my house, destroy my memories.

Finally, my house has a sentimental value to it: you can never replace it.
It is where I met my life partner - my wife - an unforgettable place and
moment that you plan to mercilessly knock down. I honour it with
every atom in my body and will fight for it.

For this very reason, I believe it i1s completely inhumane to even
consider knocking my house down, I will not stand for these ludicrous

thoughts!
In conclusion, I will not let you demolish my house for many reasons:

I believe in repairing things, not replacing them; it holds many
memories for me; the sentimental value it holds 1s irreplaceable.

I hope my letter 1s sufficient to convince you to stop harassing me and
stop being such a nuisance.

Yours faithfully

Mr. Fredrickson



Key stage 2 exercise 3
Pupil A — Piece B: an information text

Context: in science lessons, pupils learned about the circulatory system and the role of
blood. They undertook independent research to find out more information and created an
information text to teach other children all about blood.
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Key stage 2 exercise 3
Pupil A — Piece C: a narrative

Context: pupils watched a short video clip to support anti-bullying awareness. The class
used drama to explore characters and themes and then pupils wrote their own version of
the story.

n a chilly, dark day, when there was fog all around, and there was not a single ray of sunlight
nigrcing through the clouds, a group of demon-like, rude, cold-hearted crows were soaring around
the dull foggy sky looking for another victim to persecute.

"Hey! Look at the weirdo playing his flute again," said the head crow.

"He's guing to get it: we will destroy him" hissed another one of them.

Panr Wing, wha was sat on a log in the middle of the farest, was completely unaware of the danger
that was lurking above the tall trees, which were surrounding him.

|mmediately after noticing him, the crows swooped down to the ground ta bully him. “Give that to me!”
howled one of the crows,whilst pushing Wing to the floor as hard as he could.

“\Jmm... wh, wh, why did you push me? We can share," the boy stuttered, But,,the crows showed no
sympathy. One of them grabbed his flute and passed it to another, wha tried o play it. A vile,
unbearable sound echoed in the forest: Wing put his hands over his ears.

Furious with themselves, the crows threw the flute, across the forest. Meanwhile, Wing took the
opportunity to run while they were distracted. ‘Tonight | will make myself a Wing, so that | can fly
away to safety before they come back again," Wing muttered to himself as he stood trembling beside
the door at the front of his house. He was petrified, but mare determined than ever: his brain was
tickingw'his hands were shaking; beads of sweat were trickling down his forehead. He couldn't

believe what he-was about to do. . -



Key stage 2 exercise 3
Pupil A — Piece D: an explanation

Context: as part of a science unit of work, the pupils learned about the circulatory system
with a focus on the movement of blood around the body. Using the scientific language they
had learned, pupils were asked to write an explanation for an academic journal for an older
audience. The pupil’s original draft was handwritten and their handwriting was assessed as
joined and legible. The pupil then chose to type their explanation.

The circulatory system has a huge role to play in the human
body. It is a process in which blood carries oxygen and travels
around the entire body. The circulatory system is made up of the
following components: the heart, blood, the lungs, veins and
arteries.

First of all, the process starts with the de-oxygenated blood
which is in the right chamber of the heart. The blood is oxygen-
deprived, so the heart pumps the blood to the lungs. Within
seconds, the blood collects oxygen -storing it in the haemoglobin
of the red blood cell. and then it goes to the left chamber from
which it is sent around the body to deliver oxygen. When all the
oxygen from the blood has been used up, the de-oxygenated
blood travels back to the heart and the process starts again.

The circulatory system is crucial to keep humans alive, because
it supplies to four of the major organs: the brain, the kidneys, the
liver and the intestines. Without the brain, you will not be able to
think; without the kidneys, your body would not be able to clean
blood; without the liver you would not be able to urinate and
without the intestines you would not be able to break your food

down.
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Pupil A — Piece E: a narrative

Context: whilst reading ‘The Lion, The Witch and The Wardrobe’ (C.S. Lewis), the class
compared key scenes in the book with excerpts from the film. Pupils were then asked to
select a favourite scene and retell it, aiming to capture details of the story and adopt the

narrative style of C.S. Lewis.

As the door opened in to a spacious, old room, which had a towering ohiect in the middle of it Lucy
entered the room and gazed at the object, It was covered in an offawhite stained sheet and a blanket
of grey dust- it looked like it hadn't been touched for years. Slowly and quietly, Luey reached up and
grabbed one of the corners of the sheet and pulled it: a cloud of dust appeared, Underneath the sheet
was a wardrabe, not any old wardrabe: it was a unique wardrobe. |

Lucy stared at the wardrabe with curiusity: she couldn't stop staring at it. Meanwhile, *..ighty-nine,
ninety. ninety-one, ninety-two...” Peter was getting closer to one hundred: she only had eight seconds
left to hide. Rapidly, without thinking, Lucy jumped in to the wardrabe that was in frant of her. Inside
the wardrobe were furry coats, long anes, shart ones and colourful anes. "1l move right to the back
in the corner, behind all the coats, he'll never find me there,” she muttered to herself,

[uickly she took a step; then anather, and anather and another. She didn't feel the back of the
wardrobe, but instead, she felt something cold on her fest. Something ice-cold, Then she felt icy
branches on her face. "What a strange wardrabe...” she muttered, but before she could say or da
anything mare, the dark, musty wardrabe turned to a cold, bright white foreign land, It was covered in
trees which looked like a crowd of umbrellas. The flaor was festooned with pure white snow, Lucy's

. eyes grew bigger with amazement at the marvellous land she had discovered. Cautiously, Lucy
stepped forward. There was complete silence, except the gentle grunching of the snow under her fest.
Then SNAP., a twig snapped under her font and theMAARRRREBE! There was & scream, Lucy had
bumped in to & strange-looking creature: he had two furry legs that looked mare like donkey legs than
human legs,  tail, twa rabbit-like ears and a human-like upper body and face.

Lucy's amazement quickly turned to the apposite, Both of them hid behind trees. But when Lucy
noticed that he was also scared of her, she came out and collected up the packages he had dropped,
She asked him what he was. "l am a Faun," he replied. Lucy had never met a Faun befare and the Faun
had never seen one of Lucy's type before, “What are you, a beardless dwarf?” he asked Lucy
explained that she was a human, a girl. “Would you like to come for tea?” said the Faun instantly after
discovering that she was a human...



Key stage 2 exercise 3
Pupil B

This collection includes:
A) a film review

B) a narrative

C) a theatre review

D) a balanced argument

E) a narrative retelling



Key stage 2 exercise 3
Pupil B — Piece A: a film review

Context: pupils watched the short, animated film ‘Alma’. They studied a range of film
reviews and then wrote their own, having opportunities to edit and revise their work before
finally publishing it. A series of images from the film have been removed from the right-hand
side of both texts.
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Key stage 2 exercise 3
Pupil B — Piece B: a narrative

Context: pupils watched the short, animated film ‘Alma’. After considering techniques to
create suspense, they wrote a narrative to accompany the clip. Pupils were given
opportunities to edit and revise their work before finally publishing it. An image of Alma has
been removed from the top of the text.
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Key stage 2 exercise 3
Pupil B — Piece C: a theatre review

Context: following a 2-week unit on Greek myths, pupils attended a modern retelling of the
Greek myth ‘Icarus’. They read several theatre reviews and then wrote their own, analysing
the performance they had seen.
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Key stage 2 exercise 3
Pupil B — Piece D: a balanced argument

Context: pupils read and analysed an article about the advantages and disadvantages of
safari parks. They identified key arguments for and against zoos and collated evidence to
support them as the basis for their own writing. An image has been removed from each

page.
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Key stage 2 exercise 3
Pupil B — Piece E: a narrative retelling

Context: pupils were familiar with the picture book ‘Where the Wild Things Are’ (Maurice
Sendak). They were invited to select an episode from within the story for inclusion in a new
edition of the book aimed at older children. Pupils were asked to develop their section,
adopting the narrative style of the original picture book. Two images have been removed
from the bottom of the text.
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Key stage 2 exercise 3
Pupil C

This collection includes:

A) a leaflet

B) a narrative

C) a formal persuasive letter
D) a diary

E) a story ending

21



Key stage 2 exercise 3
Pupil C — Piece A: a leaflet

Context: after studying the effects of plastic pollution using information texts, a range of
websites, newspaper reports and David Attenborough’s ‘Blue Planet’, the pupils were asked
to collect information, statistics and facts to construct a piece of writing. The purpose could
be to persuade, inform, discuss or a combination of these. They were also asked to choose
the audience for the writing from a list drawn up by the class. This pupil chose to target
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Key stage 2 exercise 3
Pupil C — Piece B: a narrative

Context: pupils explored Shaun Tan’s wordless graphic novel ‘The Arrival.” After discussing
themes and issues raised in the story and exploring these through drama, pupils were
invited to select a small number of pictures to retell part of the story. Pupils were asked to
consider the perspectives of different characters and adopt a viewpoint. This pupil chose to
write from the father’s viewpoint.
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Key stage 2 exercise 3
Pupil C — Piece C: a formal persuasive letter

Context: after reading a newspaper report about the use of macaque monkeys for the
purpose of ‘entertainment’ in Indonesia, pupils researched the topic. They then wrote a
formal letter with the purpose of persuading the Governor of Indonesia to stop the practice.
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respack, 1§ you are ting his hagpen In your Kounby HOU Qre 06 bad. 06 the
poachers, The menheys ore dhen trapped. in Leotation s thay are forcod fo_,
Live inaids ity Eramped. boxes This 16 . Lige ofull. for the oty Makagus Fhis
iﬁn‘aﬁhml“bmgcu mnkﬂukgcrmm%inwmuﬂ?y—?lm:%u*
W!ﬂmﬁmﬂ;,ﬂmmﬁxmﬁmw and. only ged. ummlhlgﬂbﬂ.y
+heir mostys orders. 1 have been dmplywmd.bgm.

M%ImemmmmMMmWw?Fﬁm*,I'
Hhonk 255 should. create Jobs and. pay gecple. 0 proteck tham in their natusod. hobuaf
Igwm‘ﬁ'@ummw%mmwwmmw
WM.TwmmeMsmmwisdw.WMMM |
ol gacple SELL borturing dhem L ik i illagol P Ty kha ponchess o caugrt
Wﬁq—dw&wmqmmwmmmmww
T Hunk dhis il make the poachetS and anfertnine S by hay Rnow the hash quisliy
&mnﬂ#,Ibﬁnkmﬂwuld,an. gor the. sonkeys Lo be rescued and |
me}wbﬂbhimm%xpwmwmﬂmm%gmm@:
Shrough. this growss T think dhay can hapsgully £oma bock Jo s nakual hablot
Qgfor 3nip Aréatment Topteog et tpiaro-hi-fild-tughdsasHuy T
SepTtrBfd P |
’n\nnk@ gor reading this Ao, M- Widade, T il Lookung goruard o huaring
ww.Iwwmndemwmemwm
what syow il 8o to help these halpless creshures,

Yoowss sincwely,
-

i f = -
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Key stage 2 exercise 3
Pupil C — Piece D: a diary

Context: pupils used drama to explore the characters and issues raised in the novel ‘The
Island’ (Armin Greder). They then chose a key event from the story and wrote a diary entry
as their chosen character. This pupil chose to write as the stranger who arrived suddenly on

the island.

LDear Diary, T do net hnow iwhak 45 Qoing to happen 1o e . T bhawe
now legk mysels geantng gor my. Lige, T.musk fall you ishdk happined.

T golb liRe T had koon $ighting the wlclous Bea. gor months and even
pars, own theugh T bee had only beon on e rough woler ot gew dous,
Tmmmwa.mﬁmwm:{ppb@mmmmp&
g poorly hand.- crogld rogk \Wakes uuere croushing gurlously into the
WM,AmIMMMmmm&mMW?ImwM
Wwhon T yewld ek 1o dry Land.,

As T uncurted m.m%mmmmm%,rwd
*hat T was -somewhere Tdert know.How did T get hore?\Whare wnsI? T
Lame 1o gmndualmL thak T 106 Sak-on Bome Rind. o’giﬁlnnd..i:enr&hph
Though .y bones, T lovhed doum and saw T wws naked., Howewer, T
-remamber being 4ully clothed when T got omthe gk, Why am T nahed 7 I
LS Hﬁwh.gwtﬂmfomnsxhnd.mm on tha rugk gor days. My lmbs juore
Aching becosise the journey wouk o 520 was Jurbulent T thought T uas
ROy 30 dis, The Jugh Rept BuNGINg back and garbh while the wld 1aves
to still e olive, T huope thak Immwm&mwﬂlﬂnw,mm
honest, T woss laved o be o girm Jand-,

Toging 1o cover smuysely up grom. .l dhe elomants, T quickly Anopped. ouk o
myy houghk Whon an angry gang of men 0ppeared marthing Xowads me,
T thought to rujselg ,are thay nice T Haow many of tham ase hare 7 How Long will
I he stuxk M?TMW,W.IM% pull mysele up bocause
thay had. pufch gorks b thair hands Will T adually get 3ed hare T Thyy taok
one. Look .ak.me and Tumed back 1o khe mob, disgustud ; Thuy mods me geel
Lnurlcome,

Astor a.geis moments wof shunned. Silencs., thay Aalaed o and disd, myhonds
Logathor A Shiver Luenk Aowmn my ﬁpbuz,ﬂginrﬂ%lﬂdm 1o Acrma Rind o
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Key stage 2 exercise 3

Uninhabited, Gook pon . Wil T get good agan T WL T xo ﬁhx&kmmﬂwJ
Ungortunatly, they gored. me %0 fodn even. though T really didnt Lgank to. .
goin, Next, frey showed me uwhere I _could slep o £SomMe Strauy. T huddid
indo o Liflle, cramped. Space L. the Lorhar Of dhis gook pen, hocause T s
greaming, While T auius trying 1o keep warm L dhis Highk Space, e gale harged.
sy mingd Wil T bo nble toescope? Whare had $hay qone? T g0l olone,.
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Key stage 2 exercise 3
Pupil C — Piece E: a story ending

Context: using Armin Greder’s ‘The Island,” pupils were asked to write an ending to the
stranger’s story, a scene untold in the book as we never find out in any detail what happens
to him. Drama was used to explore character, action and speech. The only rule for writing
was that dialogue must be included.

We are going To Aeiae him’xtiaimaed. the leader of the mob, Tusk cutaide
the dnnowent man, Tt was e dead 4 night,V.oteas. 508ty echold. grom exnery
Lorner of the. iskand., Only BLUGKE murmws could. ke honrd ;

\\Weimmdoﬁmnaﬂﬁng,mmingo.”
] He 15 net .ona chaus, he iant our problam .
:\geisn.ﬁb'ungu,mdneﬁﬁbmwng.”
m,unimﬂQmm.hwmmn,mmmmM wrong/ Sald
#lshorman, e
ﬁlmqﬂm.g@m'uﬁhwrmwegns,mmmwwdﬂmhm
Aoor Like st arig bullk g

mmu. Lhmgn%uﬁumwmmwm,ﬁ%_m
Hha man by his graguls hand., their nails mere Hroling into his brittle Ahin Whak
megmmw},atcpmm&‘mmmmmmemwﬂm}mm
Tha Jeadar of . snob./eheuted "ok the cthar mambers of the gang.

Pmmmmmswﬁﬁbammmmum tham , Sighton khom now:” Thay
wwh}ulpﬂmnmm and. puk gire to his precious bicok, The blazing gire
man onde Xhe rogk,.

-

oy ST Y LS e LA

\\P 1 ) Vi J-I\tnh N
Ush _him out, that’s it Now he A cask addgt, again, gearing
#Mhﬂ.m ! .‘ 1 Patt et —3ores I P

help B man, Guilk WOS wweloping. his bodyHe watchad. his book burn. busore Wb
Qiges, The dissase Looked info mm;&mmm.um U.Ro,m.lmsc.'l!nga‘:hga
Hhank Hou; e paherman Lovhed. ok Rum 100, 0 gealing of pure Quilt Irslde inside
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