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Reading Journals 

Reading journals allow pupils to respond to a variety of texts in different ways, ensuring 
that reading comprehension is evidenced through a wide range of approaches.  The 
Reading Journal model can be particularly effective in supporting teachers to assess 
how pupils’ comprehension skills and processes are developing.  They provide space 
for reflection and evaluation as well as speculation and exploration of ideas, giving 
teachers valuable insight to pupils’ thinking as they engage with text. 

There are many formats for reading journals and it is not necessary to have a separate 
book for this purpose. Much will depend on the age and needs of the pupils, personal 
preference and how reading is organised. It could be a book or folder but might also be 
kept as an audio diary or on a computer.  Particularly in the initial stages of introduction, 
it could be a whole class book where the teacher takes responsibility for the writing 

process and pupils concentrate on articulating ideas and responses.  Collaborative 
group journals can also be used. The intention is to build pupil confidence in the 
application of key skills and in approaching activities and tasks, so that they can 
complete tasks independently in school and at home. A scaffold or model of 
expectations helps pupils achieve this across the year. 

Pupils can use a journal for fiction or non-fiction texts and there are a number of 
objectives in the National Curriculum that support and guide this aspect of reading, 
such as the requirement that pupils build understanding of  ‘increasingly challenging 
texts through…making inferences and referring to evidence in the text’ and by ‘making 
critical comparisons across texts (DfE, 2013: p. 4). 
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Some Example Outcomes 
‘Think Alouds’: Making Thinking Visible    
 
The Education Endowment Foundation has identified meta-cognition and self-regulation 
approaches as having, ‘consistently high levels of impact with pupils making an average 
of eight months’ additional progress.’  Metacognition is defined in the Oxford English 
Dictionary as ‘Awareness and understanding of one's own thought processes’. This 
awareness of process is clearly fundamental to our ability to learn, hence why 
metacognition is often referred to as ‘learning to learn’ or ‘thinking about thinking’ and 
why the National Curriculum Programmes of Study make it clear that, ‘by the end of 
each key stage, pupils are expected to know, apply and understand the matters, skills 
and processes specified in the relevant programme of study.’  In English, these 
processes are often hidden and a key part of helping pupils to progress is to make 
these implicit skills explicit to pupils so that they can reflect on their own learning.  
 
’Below are examples of pupils annotating texts to exemplify their thinking processes 
when comprehending a text. This provides an excellent insight into the pupils’ strengths 
and needs in terms of reading comprehension. The approach has been used as part of 
teacher modelling, shared reading and collaborative group work and also works 
effectively as a fishbowl activity.  Thinking aloud is one of many strategies aimed at 
developing metacognition.  

 

 

 

 

 

 



 

4 Insert document title 

 

 

 

 

 

 

 

 

This is an extract from the publication Reading Journal Guidance for Secondary Schools. 
The full version is available on Moodle+. 




